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1. [lepeyeHb MJIAHUPYEMBIX Pe3YJIbTATOB 00y4YeHMsI 1O JUCIUNJIMHE (MOIYJII0),
COOTHECEHHBIX C IVIAHNPYEMbIMH Pe3yJIbTATAMHU OCBOEHHS 00pa30BaTeIbHOM MPOrpaMMBbl

1.1. Hucummumna b1.6.01  HWMHocTpanHblii  s3bIK  (aHTJMICKMI) — oOecriednBaeT
OBJIQJICHUE CJICAYIOIMMU KOMIECTCHIIUAMH:
Koxn
HanmeHoBaHMe KOMIIETEHLIUH HNuauxarop
KOMITeTEHIIUH
YK-4 CrniocoOHOCTh OcymiecTBIATh AenoByro | YK-4.2 Cobmonaer TpeOoOBaHUS K S3BIKY U

KOMMYHHKAIIHIO B ycTHOH  u | ¢opMe OOIICHUS, B TOM YHCJE JEJOBOTO, B
MUCHMEHHOMN thopmax Ha | 3aBUCUMOCTH OT KOMMYHHKATHBHOH 3aadd,
rOCyJapCTBEHHOM sI3bIK€ PocCCHIICKOH | pemaeMoil HA HTHOCTPAaHHOM SI3BIKE
Oenepaniii ¥ MHOCTPAHHOM(BIX)
sI3BIKE(ax)

1.2 B pe3ynbTaTe OCBOCHUS TUCIMIINHBI Y CTYIEHTOB JOJDKHBI OBITh ChOPMUPOBAHBI:
Kon PesynbraTsl 00y4yeHus

KOMIICTCHII N

YK-4 Ha YPOBHE 3HaHUII:

SI3BIKOBBIX CPEJICTB M IIPABUII PEYEBOI0 U HEPEUEBOTO MMOBEACHHS B COOTBETCTBHH CO
cepoii 00IIEeHNSI U COIIMATBHBIM CTaTyCOM MapTHepa

3HAYCHUH PEIUIMK-KIIMILE PEUYEBOr0 ATUKETA, OTPAKAIOIINX OCOOCHHOCTU KYJIbTYPHI
CTpaHbI/CTPaH U3y4aeMoro si3bIKa

3HAYEHUMN JIEKCUUECKUX €MHULI, CBSI3aHHBIX C U3YUYEHHOW TEMAaTUKOW U
COOTBETCTBYIOLIMMH CUTYAIMSAMHU OOIICHHUS;

3HAYEHUI N3YYEHHBIX IPaMMAaTHYECKUX SBICHUN

OCHOB TE€OPUH KOMMYHHUKALIUU

OCHOB TEOPHH TEKCTa

TEOPETUYECKUE 3HAHUS O paboTe C TEKCTAMHU Pa3HBIX KaHPOB

OCHOBHBIE COLIMOJIOTHYECKHE TEPMHUHBI HA MHOCTPAHHOM SI3bIKE

Ha YpOBHE YMEHUIA:

enaTh BHIBOABI M3 MPOCITYIIAHHOTO/ IPOYUTAHHOTO

OCYILIECTBIISITh YCTHOE peueBOe OOIIEHHE Ha N3yUYEHHBIE TEMBI,

BECTH JIMAJIOT dTHKETHOTO XapaKkTepa, JUaIor-paccipoc, oOMeH HHpopMaIuei
OIMCHIBATH COOBITHS, U3JTaraTh (akThl B PAMKaX N3yYEHHOH TEMaTHKH;

BECTH AUAJIOT — 00CYXIeHHe po0ieM

BBICKA3bIBaTh U apIyMEHTHPOBATh CBOIO TOUKY 3pEHUS B YCTHOM M MHCbMEHHON pedH
CpaBHUBATH (DaKThl POJTHON KYJIBTYPBI U KYJIBTYpBI CTPAHbI/CTPaH U3y4aeMOro s3bIKa
QHAIN3UPOBATh TEKCTHI PA3HBIX KAaHPOB

OCYILIECTBIATH KOMMYHHKAIIMIO B Pa3HBIX KOHTEKCTaX HA PyCCKOM U MHOCTPAHHBIX
SI3BIKAX

Ha YPOBHE HaBBIKOB:

pacpoCTpaHEHHbIE YCTONYNBbIE CIOBOCOYETAHHUS, UCTIONB30BATh
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VIOTPEOATh B PEUH JICKCUUECKUE SAMHUIIBI, OOCITYKUBAIOIINE CUTYAIIMH B paMKax
M3YYCHHOW TEMAaTHKH, U HanboJee

pacrpocTpaHeHHbIE CIIOCOOBI CIIOBOOOPA30BAHHUS CYIIICCTBUTEIBHBIX, TPHIAraTeIbHBIX,
HAPEUYUl U TJIaroJoB.

MyOIMYHBIX BRICTYIICHHH B Pa3HBIX (DopMaTax mepe]| pa3aIudHON ay IuTOPUCH

b exTHBHOM MpohecCHOHaATPHON KOMMYHHUKAITH B Pa3HBIX popmarax

[0 IICPKUBATH MPO(HECCUOHATBHYI0 KOMMYHHUKAITUIO HA HHOCTPAHHOM SI3bIKE

YMETh HCIIOB30BATHCSI OCHOBHBIE COIMOJIOTMYECKHE TEPMHUHBI HA HHOCTPAHHOM SI3BIKE

2. O0beM 1 MeCcTO TUCHUILTHHBI B cTpyKTYpe OIT BO

B cootBercTBUM ¢ yueOHbIM 1anoM auciuiuimaa b1.0.01 «THOCTpaHHBIHA S3BIK» BXOIUT B
COCTaB JUCHMIUIMH 0a30Bod 4dactu Onoka bl «/lucumrumnsl (Momynun)» u uzydaercs B 1-6
CEeMeCTpe.

N3yuenne qaHHOW MUCIMILIMHBI OCHOBBIBAETCS Ha 0a3e MPEIbIIYIIEero YPOBHI 00pa3oBaHUsI.
Conepkanve JaHHOM JUCHUIUIMHBI BBICTYNAeT ONOPOM Uil W3Y4YeHUS JAUCIUIUIMH,
MPENOIaBacMbIX Ha AHTJIMHCKOM S3BbIKE, W JJII CaMOCTOSITEIIBHOW pPabOThl ¢ HCTOYHHKAMU
JTUTEPATYPHI, IPEACTABICHHBIMH AHTJIOS3bIYHBIMUA ABTOPAMH.

O0BeM TUCHHUILTAHBI

Tabauna
Buo yueonwvix 3anamuit Obvem oucyunaunsl, uac.
U camocmoamenvHan
paboma

Bcezo Cemecmp
1 2 3 4 &) 6

Konmaxkmmnasn paboma
odyuarowuxcs ¢
npenooasamenem, 6 mom
yucne:

Jekyuonrno2o muna (J1)
1abopamopHuvle pabomwl
(npaxkmuxymst) (JIP)
NPAKMUYECKo20 munda
(113) 504 84 84 84 84 84 84
Koncynomayus 4 0 0 0 2 0 2
KOHmpoaupyemasn
camocmoamenvHas
padoma obyuarowuxcs
(KCP)
Camocmoamenvnasn
paboma obyuarowuxcsa 212 60
(CP)
IlIpomesicymounasn
ammecmayus

508 84 84 84 84 84 84

(o2]
o
N
N
N
N

24

N
N

DWaAoQ
HOMHINO

2 WohDE
HOMHINO

J WMohVE
NOMXHINO

2 WohVE
noXMXHINO

~

2 WohDE

HOWDENC
HOWDENC

uaq 72

w
(o3}
w
(o3}

Oobwan mpyooemkocmep

792/22 | 144/4 | 144/4 | 108/3 | 144/4 | 108/3 | 144/4
(uac. /3.e.)




3. CoaepxxaHue ¥ CTPYKTYpPa THCHMIJIHHBI

Tabmmma 2.
O0beM JMCHUILIMHBI, YAC. ®opma
KonTakTHast padora TeKyLIero
o0yuarouuxcs ¢ KOHTPOJIA
HanMeHOBAHME TeM npemnojaaBarTejieM ycneBaeMm
Ne n/nn 10 BHIAM y4eOHbIX oct’™”,
(pa3aeJioB), Bcero o Cp
3aHATHIH NMPOMEKYT
O4YHOIi
J |JIP | 1II3 KPC aTTecTamu
"
Monaynb  «AkageMuueckoe
YTCHHEY. IELTS
(International English 14/1 10/7,
! Language Testing System) 24/18 0,5 5 113, A
Academic Module.
Academic Reading
[IpoBenenue
5 TPEHUPOBOYHOTO TECTA MO | /g 14/1 10/7, T
MOAYJTIIO  «AKaJIeMHUUYeCKoe 0,5 5
YTEHUE)»
Monayns  «AkaieMHUecKoe
ayJIMPOBAHUE). IELTS 14/1 10/7,
3 Academic Module. 24/18 0,5 5 13, A
Listening
[IpoBenenue
4 TPEHMPOBOUHOTO TECTA TIO | o410 14/1 10/7, T
MOAYJTIO0  «AKaJIeMHUUYeCKoe 0,5 5
ayJIMPOBAHHE)»
Monyne «AxagemMuueckoe
nucbMo. YacTtel: ommcanue
5 rpaduka». IELTS Academic | 24/18 1(;”51 105/7’ 3, 1, 3
Module. Academic Writing ’
Task 1.
IIpoBeneHue
TPEHHUPOBOYHOTO TECTa IO
6 Moay0  «Akamemuueckoe | 24/18 104 /51 105/7’ T,D
muceMo. Yacte 1: onucanue '
rpaduxa»
IIpome:xkyTounasi arTecTanus 0 0 0 3auer Cv
OLIEHKOM
Monyne «AkazeMHueckoe
mucbMo. Yacte 2: accey. 20/1 16/1
! IELTS Academic Module. 36/21 5 2 13, 1,5
Academic Writing Task 2.
IIpoBenenue
5 TPEHUPOBOYHOTO TECTA TIO | ooy 22/1 14/1 .9
MOJIYJIIO  «AKaJIeMHYECKOE 6,5 0,5
mucbMo. YacTh 2: accen




O0beM IMCHUIIMHBI, YAC. ®opma
KonTakTHast padora TeKyLIero
o0yuarouuxcs ¢ KOHTPOJIA
HauMmeHnoBaHue TeM fipenoiapareaem yenenaem
Ne i/ 10 BHIaM y4eOHbIX OCTH
(pa3aeJioB), Bcero o Cp
3aHATHI MPOMEXYT
OYHOI
J [ JP | II3 KPC aTrecTanu
"
Monynb  «AkageMudecKas 113, 0, J1
9 peub». |ELTS Academic 36/27 20/1 16/1 >
Module. Academic 5 2
Speaking.
[IpoBenenue T.0
10 TPEHUPOBOYHOTO TECTA MO | ooins 22/1 14/1 ’
MOAYJIIO  «AKaaeMHUYeCKas 6,5 0,5
peuby
IIpomexyTOUHASI ATTECTALHUSA 0 0 0 3auer ¢
OIICHKOM
Monynb «AHTIUACKUANA IS
o0Imx aKaJICMHUYCCKHX
LeJei. Ipesenrarmmy». | 54/40, 42/3
1 EGAP (English for General 5 1,5 1219 LA
Academic Purposes).
Effective Presentations.
Monynb «AHTIUACKUANA IS
CIICIIHATbHBIX
aKaJeMHUYCCKHUX 1LIEJICH.
12 Commonorus». Yacte 1. 54{540' 412 /53 12/9 | 1O,1I13,0
ESAP (English for Specific '
Academic Purposes).
Sociology. Part 1.
IIpomexyTOUHASI ATTECTALHUSA 0 0 0 3auer Cv
OIICHKOMU
Monynb «AHTIAUCKANA IS
001X aKaJeMHUYSCKHUX
HeeH. AxamemMudeckoe
13 nucemo». Yacte 1. EGAP | 52/39 4213 1077, 2,103, 1
. 15 5
(English for General
Academic Purposes).
Academic Writing. Part 1.
Monynb «AHTIUACKUN 1JIsSt
CIICIIHATBHBIX
aKaJeMUYECKHX Lenen.
14 Commonorus». Yacte 2. 54/540’ 412 /53 12/9 113, 1
ESAP (English for Specific ’
Academic Purposes).
Sociology. Part 2.
KoncyabTanus 2/1,5 0 0
IIpomMekyTOUHAsI aTTeCTALUSA 36/27 0 0 DK3aMeH




O0beM IMCHUIIMHBI, YAC. ®opma
KonTakTHast padora TeKyLIero
o0yuarouuxcs ¢ KOHTPOJIA
HanmenoBanue Tem fipenoapateiem yenesagm
Ne i/ 10 BHIaM y4eOHbIX OCTH
(pa3aeJioB), Bcero o Cp
3aHATHH NPOMEXKYT
OYHOM
J | JP | 113 KPC arrecTauu
"
Monynb «AHTIUACKUANA IS
001mux aKaJeMHUYECKUX
LEJIEN. AxazeMuueckoe
15 nucemo». Yacte 2. EGAP 54/540’ 412 /53 12/9 I, 1
(English for General '
Academic Purposes).
Academic Writing. Part 2.
Monynb «AHITIAACKANA 1S
CHEeIHAIbHBIX
aKaJEMUYECKUX LEJICH.
OcHoBBI aHaiM3a B
16 VOpPaBIECHUU U ITyOJUIHON 54/540’ 412 /53 12/9 | DB, 4,113
nosmtuke». Yacte 1. ESAP '
(English ~ for  Specific
Academic Purposes). Public
Policy Analysis. Yacts 1.
IIpomexyTOUHASI ATTECTALHA 0 0 0 3auer ©
OIICHKOM
Monyne  «Akanemudeckas
JIEKCHUKa COIIMAIIBHBIX
JTUCLAIUINH. ESAP
17 (English  for  Specific | 52/39 4213 074 13 110
. 1,5 5)
Academic Purposes).
Academic Vocabulary for
Social Sciences.
Monaynb «AHTIAACKANA 1S
CIeLHaIbHbIX
aKaJIeMHIYECKUX eJeH.
OcHOBBI aHaim3a B
18 YIOpaBiICHUU U TyOTUIHOU 54{540' 412 /53 12/9 | I, TI3, 1
nonutuke». Yacte 2. ESAP '
(English ~ for  Specific
Academic Purposes). Public
Policy Analysis. Part 2.
KoncyabTanus 2/15 0
IIpoMekyTOUHAsI aTTeCTALUSA 36/27 0 DK3aMeH
Beero: 792/5 504/ 212/
) 94 378 159

Ipumeuanue: ** — ghopmbl mexywe2o KOoHmposis ycnesaemocmu: npakmuyeckoe 3aoanue (113),
ouckyccus ([]); mecm (T); onpoc (O),; npezenmayus (I1); scce (3).

Conep:xanue IMCUUILTHHBI
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n/n

HaumeHoBaHue TeM (Mojay.Jieil)

Conep:xxanue TeM (MoxyJiei)

Monyib «AKaIeMUYECKOE YTEHUEY.
IELTS (International English Language
Testing System) Academic Module.
Academic Reading

PasButne tecToBbIX cTpaTeruii ureHus. [lonckosoe
U IPOCMOTpOBOE uTeHue. Pabora ¢ akagemuyeckon
JIEKCHKOM: pacIIipeHue CIOBAPHOTIO 3amaca,
Jorajzxa 1no KoHtekcry. Ilonnmanne npuHInnos
OpraHM3aliy TEKCTa U CUHTAKCUYECKUX CTPYKTYP.
[TonnManue HHCTPYKIUNA. AHAIU3 CIICIU(PUIECKUX
TUIIOB BOIPOCOB: MOUCK JIeTaIbHOW MH(POpMALIUHY,
COCTaBJICHUE I1013ar0JIOBKOB, OIIPEEIICHUE
JI0XKHOM MH(OPMAIUK UM €€ OTCYTCTBHS B TEKCTE,
napadpas, COOTHECEHHE Pa3IMUHbIX BUJOB JaHHBIX
u Jp.

[TpoBeneHne TPEHUPOBOUHOT'O TECTA IO
MOJYJI0 «AKaJJeMUYECKOE UTEHHE»

OTpaboTKa HABBIKOB BBITIOJTHEHUS TECTOBBIX
3amaHuit MoyJisi. CHHTE3 CTpaTerrid, OpraHu3aIus
BpeMenu (time management), anaiu3 omuOOK U
pelieHre mpooIeM.

Monaynbs «AkageMudecKkoe
aymupoBanue». IELTS Academic
Module. Listening

Pa3Butue TECTOBBIX CTp aTerui ayaAupoOBaHUsL.

[TonnMaHue OCHOBHBIX THUIIOB ayJuOHUH(OpMALIUU:
MpE3CHTAINM, JIIACKYCCHUH.

CootHecenue BU3yalbHOW MH(pOpMaLUU (TaOJIULIBI,

HHTCPBBIO n

TEKCT, TpauKH, CXeMbl, IU(POBHIE JAHHBIE) C

ayauo HUcnonp3oBanue 1ectu
KJIFOUEBBIX CTpareruii aymupoanus: predicting,
monitoring, responding, clarifying, inferencing,
evaluating. Pemienune npoOiieM TpaHCIUTEpAIH
(Spelling) umen coOCTBEHHBIX, YUCIOBBIX JAHHBIX U

Texnomoruu paciio3HaBaHUA

uHpopManuen.

ab0peBuaTtyp.
HE3HAKOMBIX CIIOB.

[IpoBeeHre TPEHUPOBOYHOI'O TECTA O
MOAYJIO «AKaJIEeMHUECKOE
ayJIupOBAaHUE»

OTpaboTKa HABBIKOB BHITIOTHEHHS TECTOBBIX
3amaHuil Moaynsi. CHHTE3 CTpaTeruii, OpraHu3aIus
Bpemenu (time management), ananu3 ombOK U
perieHue npooaem.

Monynp «AkageMr4ecKoe MUChMO.
Yacte1: onucanue rpadukay. IELTS
Academic Module. Academic Writing
Task 1.

Pa3BuTHE NMCEMEHHBIX TECTOBBIX CTPATErH.
AHanu3 pa3nuyHbIX TUIIOB TpadukoB. [lonuck
KOPPEJALHIA 1 3aKOHOMEPHOCTEN; 00001TIeHIE
PE3yJIbTaTOB MPECTABIEHHBIX JAHHBIX.
Crneuuduka onucanus rpaguueckoil HHGopMaIuu:
aKaJgeMuyJecKast JIEKCUKa, UCIoJIb3yeMas A




OINMCAHUS TEHCHLINHN, KOPPEISLUN U MPOLECCOB.
CTpyKTypa TeKCTa, OMHICHIBAIONIETO TpaduK.

[TpoBeneHue TPEHUPOBOUHOT'O TECTA IO
MOJYJII0 «AKaJEMUYECKOE TUCHMO.
Yacts 1: onucanue rpaduxar»

OtpaboTka HaBBIKOB onrcaHus rpagukoB. CuHTE3
cTparerui, opranusaius Bpemenu (time
management), anaiu3 OmMOOK U pelIeHue
pooJieM.

Moyib «AKaJeMHYECKOE THCHMO.
Yacts 2: sccer. IELTS Academic
Module. Academic Writing Task 2.

PasButne crpateruii HaNKMCAHUs aKaJEMUYECKOIO
Tekcra (3cce). [lTonumanue TeMbl 1 HOpMyITHPOBKA
coOcTBeHHOM no3uuuu. [loctpoenue ayiaiina
TEKCTa 110 MPUHLIMILY TpUazsl. I IpuHIHAIIBL
HOCTPOCHMSI apTyMEHTALUU U CIOCOOBI MOIIEPKKH
aprymeHToB. CTpyKTypa TE€KCTa: BBEJCHHUE,
(bopMyIMpOBKa MMO3ULMH, PA3BUTUE UJIEH, CUIIbHBIN
BbIBOJ. CBA3HOCTB U IOCJIEN0BATEIBHOCTD.
Hcnonp30BaHre CUTHAJIOB [IEPEX0/1a U COO3HOM
csa3u. Cunrakcuc: compound, complex and
complex-compound sentences. Hanicanue ab3ana
Y 3arJIaBHbIX Npemioxkennil. Micnonbs3oBanue
aKaJeMU4ecKon Jekcuku. CTunmucTuka
aKaJEeMHUYECKOIro TEKCTA.

[IpoBeneHre TPEHUPOBOYHOI'O TECTA IO
MOJAYJIO «AKaIEeMHUECKOE MUCHMO.
YacTtb 2: 3ccen

OTtpaboTka HaBBIKOB HamucaHus 3cce. CUHTE3
CTpaTeruii, opranusaius Bpemenu (time
management), aHanmu3 OMKUOOK U pelIeHre
npooiem.

Monynb «Axagemudeckas peub». IELTS
Academic Module. Academic Speaking.

Pa3BuTHe cTpareruii npoxok1eHus TecTa Ha
akaJeMu4eckyro pedb. OTpaboTKa IUanorn4ecKux
Y MOHOJIOTMUYECKUX ()OPM pedH Ha aHTJIUHCKOM
a3bike. COOTHOIIEHHE CI0XKHOCTU U CKOPOCTHU
peuu. [lonnmanue TecroBoro 3aganus. Pemenue
po0JIeM TOYHOCTH, aAPECHOCTU U Pa3BUTHS TEMBI.
Hcnonp30BaHNE CMBICIOBBIX MAPKEPOB U
cTpaTeruil yoexaeHusi. AKTUBHU3ALUS
JIEKCUYECKOT0 3armaca.

10

HpOBC,Z[CHI/IC TPECHUPOBOYHOI'O TECTA 11O
MOAYJIHO ((AKa,Z[CMI/IquKaSI peUb»

OTpaboTKa HABBIKOB BHITIOTHEHUS TECTOBBIX
3ajaHuit Moyssl. CHHTE3 CTpaTeruii, opraHu3arus
BpeMenu (time management), aHaym3 omuO0OK U
peleHre npoodaem.
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Monynb «AHTTIUACKUH 17151 001X
akajgemMuueckux neneu. [Ipesenranumy».

Pa3BuTHe HaBBHIKOB MyOJIMYHOTO BBICTYIIJICHUS U
TUCKyccur. BbIO0p TeMbl M OJrOTOBKA IIaHa
BbICTYyIUIeHUs. PaboTa co cnaiijamu; Tpu NpUHLIUITA
UCIIOJIb30BaHUsI BU3yalbHBIX cpeacts, BBB: Big,
Bright, Bold. Ympasnenue BpemMernem
BBICTYILIEHHUs. VIcob30BaHNE METOI0B

11 EGAP (English for General Academic MOTHBAI[MH U KOHTAKTa ¢ ayuTopueii (eye contact,
Purposes). Effective Presentations. body language). YMenue oTBeuaTh Ha BOIPOCHI U
dbopmynupoBath ux. Pabora ¢ o1leHOYHBIMU
mucramu (evaluation sheets). OrieHka mpe3eHTaIHH.
KonnexkTuBHas pe3eHTaIus | pacipeeieHue
pouieli. @POpMBI U METOIbI HAYYHOH IIPE3ECHTALIUN.
[TpodeccnonanbHbIi KOHTEKCT B 001acTH
MEHE/DKMEHTA: crielr(rKa TUCIUTUTHHAPHOTO
Monynb «AHIIUHACKUH 17151 JIMCKYypca Ha aHTJIMKUCKOM si3bike. OCHOBHas
CHEIMANIbHBIX aKaJJEeMUYECKHX IIeJIeH. TEPMHUHOJIOTHUS AUCHUIUIMHBI IO TEMaM: OCHOBBI
12 | Commonorust». Yacts 1. ESAP (English MCHEDKMEHTA; TCHICHIINN Pa3BUTHUS HAYKH;
for Specific Academic Purposes). 0COOCHHOCTH MEHE/DKMEHTA B cepe KyIbTYphl;
Sociology. Part 1. MOJXOJIbI K UCCIIEI0BATENbCKOM NESTEIIbHOCTH B
00JacTH MEHEPKMEHTA; KOMMYHHKAITUS
uH(ppacTpyKTypa.
Monyns  «Aurmmiickuid  Juisi oOurux | Pa3BuTHE HaBBHIKOB aKaJIeMHUYECKOTO MUChMA.
aKaJeMUYCCKUX IeNei. AKaJeMHYeCKOe | BBIIBIDKCHUE TUIIOTE3bI U IPOBEICHHE
13 | THMCEMOY. Yacte 1. EGAP (English for | nokaszarenscTBa. Opranu3aiiysi akaJaeMHYeCcKOro
General Academic Purposes). Academic | texcta. Hanrcanue ab3aria u 3arjiaBHOro
Writing. Part 1. npeioxkeHus. CHHTaKCUYECKHE CTPYKTYpPBI U
JIOTUKA IOCTPOCHUS apTyMEeHTa.
Monynb « AHTIMACKHM AJIs cIeUaIbHBIX | MeHeKMEHT B chpepe KyJIbTyphl H UCKYCCTBA.
akagemuueckux 1eineil. Coumonorus». | AkaJeMU4ecKre HaBbIKU B TPO(ecCHOHATEHOM
14 Yacte 2. ESAP (English for Specific | konTekcTe: ureHre HayYHBIX TEKCTOB, paboTa ¢
Academic Purposes). Sociology. Part 2. TEPMUHOJIOTHEH, YCTHAs U TMChbMEHHAsI
npodeccnoHabHAs KOMMYHHUKAIIHSI, BEICHUE
JTAAJIOTa, BOTIPOCHI U OTBETHI.
Monyne  «Anramiickuii  nns ob6mux | CTpykTypa BBeA€HUS U 3aKitoueHus. CTHIINCTHKA
aKaJIeMMUECKUX IIee. AkameMuueckoe | HaydyHoro Tekcta. PaboTa ¢ ucrounmkamu. Metoss
15 | THCEMO». Yacte 2. EGAP (English for | mutupoBanus u napadpasa. Paznuaus mexmy

General Academic Purposes). Academic
Writing. Part 2.

(dbopManbHBIM U HEPOPMAILHBIM MUCbMEHHBIM
A3bIKOM. Vcrionp30BaHuE JIEKCUKU B
aKaJEMHYECKOM TEKCTE.
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Monynb « AHTTUHCKHI TSI CTIEIUATIbHBIX
akageMuueckux reiaer. OCHOBEI aHaINU3a
B YIIPaBJICHUU U MYOJMYHON MOJIIUTUKEY.

[TyGnuYHOCTH KaK OCHOBA MPUHSATHS PELICHUN B
JIEMOKpaTH4YecKoM oO1ecTBe. JIMCKyCCHOHHBIM

16 Yacts 1. ESAP (English for Specific XapakTep M OTKPHITOCTh TTT00ABHOM
. . . KOMMYHUKAIMH. AHATUTHYECKIE METOBI B
Academic  Purposes). Public Policy
Analysis. Part 1. YHpABICHHH.
Monynp  «AxageMudeckas — JIeKcHKa | Pa3BUTHE HaBBIKOB pacrio3HABAHUSI aKaJeMHYSCKON
COLIMAJIPHBIX  JTUCLUAIUINH. ESAP | (oOmenay4Hoii) aHTJIOSA3BIYHOM JICKCUKH 110
(English ~ for  Specific ~ Academic | BHyTpeHHEMY KOHTEKCTY, HA OCHOBE
Purposes). Academic Vocabulary for | cocraBnstonux 31y JeKCUKY ahHUKCOB M KOpHEH
17 Social Sciences. JATUHCKOTO U TPEYECKOT0 MPOUCXOKICHUS.
3HaueHue TATUHCKUX NMPeduKcoB U cydukcos.
Pa3BuTHe HaBBIKOB aHAJIOTUH, aHAJIN3a U CUHTE3a
cioB. Paznuuus B peructpax popManbHOro,
akaJieMrueckoro (Metaopuyeckoro) u
Pa3rOBOPHOIO AHIIIMKUCKOTO SI3bIKA.
Monynb «AHrnuiickuil uid cnenuanbubix | [Ipukinannoil monutryeckuil aHaIu3 Kak MOaX0 K
aKaJeMu4eckux 1ienieil. OCHOBBI aHAJIM3a | PEHICHHUIO COIMAIbHBIX pobiaeM. da3bl
B YIPaBJICHUHN M MyOJIMYHON TOJMTUKEY. | YIPABICHYECKOTO IIMKJIA M CTAJUU PaOOTHI
Yacte 2. ESAP (English for Specific | ananutuka. MoaeaupoBanue B IPUHIATHN
18 | Academic Purposes). Public Policy | pemenwuii. [IeHHOCTH ¥ MOTHBALIUU B OTKPHITOM

Analysis. Part 2.

neMokparudeckoit cpene. CTpykTypa
apryMeHTallUU B Pa3BUTHUU HAYIHOTO
paccyXIeHus: MyOIMIHOCTh UCCIIEI0BATENECKOM
JIESITCIILHOCTH.

4. MaTtepuaJjbl TeKylLIero KOHTPOJISI yCIIeBAeMOCTH 00y4aromuxcsi ¥ (POoH/I Ol eHOYHBIX
CpeACTB NPOMEKYTOUHOM aTTEeCTAMHU MO JUCIHUIIMHE

B xoge peaimzanuu  JTUCHUIIMHBI

b1.0.01 WHocTpanHblii s3bIK (AHIJIMACKHUIA)

HCIMOJB3YHTCA CJICAYIOHNIHE METOAbI TEKYIIEro KOHTPOJIA U yCII€BA€MOCTH oﬁyqamnmxca:

— IIpH IpOBCACHUN 3aHATHH MPAKTUYCCKOI'O TUIIA:

- IIPAaKTHYCCKUC 3aJaHHs, OPUCHTHUPOBAHHBLIC Ha OTpa60TKy OTACIBbHBIX CTpaTeI‘I/II\/'I u

AKaJICMUYCCKUX SA3BIKOBBIX HABBIKOB KAXKIO0TO MOIYJIA;

- IMCKYCCHH, aKTUBU3UPYIOIIHNEC HABBIKW aHAJIM3a U CUHTC3a I/IH(bOpMaI_[I/II/I, OTCTauBaHHUC

COOCTBEHHOM no3unun, yMCHUC CIIyHIaTb CO6CCCI{HI/IK3, KPUTHYCCKHU OLICHUBATH €ro TOYKY

3pCHUA U IPUHUMATh €ro J0BOJbI,

- TCCTOBBIC 3aJaHUs, ITIO3BOJIAOIINC OTpa6OTaTB HAaBBIKU IMTPOXOKACHUA TECTA 10 PA3HBIM

COCTaBISIONIUM akagemuueckoro moayns IELTS;
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- ompoc Kak (opmMa TPOXOXKIACHUS TeCTa [0 HaBbIKAM AaKTHBHOM pedd B
cootBercTByIomeM moxayie |IELTS u kak gopma momyuenust oopataoit cs3u (feedback) s
KOPPEKTHPOBKH JPYTUX MOJyJIEH MperoaaBaTeiem;

- TPE3EHTAllUU CTYJEHTOB 0 BHIOPAHHBIM T€MaM C IMOCIEAYIOMIMM OOCYXIECHHEM CO
CBEpPCTHUKaMU;

- scce Kak (opMa aKTHBHM3allMM AHAJIUTUYECKHX S3BIKOBBIX YMEHHH, paboOThl C
uHpOpMaLrel 1 CHHTE3a NOTYUYCHHBIX B IPYTHX MOJAYJISAX HAaBBIKOB,

- mapHasi ¥ rpymoBas paboTa v B3aMMHOE pelakTUpoBaHue (Peer review), mo3posistonime
COCpPEIOTOYUTh BHHUMAaHHUE CTYJIEHTOB Ha IPOBEpPKE MPABUIHLHOCTH OTBETOB MAPTHEPOB IO
KOMMYHHUKAIUH.

JK3aMeH, 3a4eT C OLeHKOI MPOBOASTCS ¢ IPUMEHEHHEM CJIeIYIOIIUX MeTO/I0B (CPeacTB):
B BUJIE TECTOB MO KXKAOMY U3 akagemuueckux moayieit IELTS B 1 u 2 cemecTpax,
npe3eHTanmii U auckyccuii mo moayiro EGAP «Ilpesentanmm» u ESAP «Conmonorus» (Yacts
1), nucbmenHbIX paboT no kypey |IELTS «Akanemuueckoe nuceMo» u EGAP «Akanemuueckoe
nuceMo», ESAP «Counomnorus» (Yacts 2), aHaIuTHYECKUX 3aaHuii o Kypcam ESAP
«AxageMHuuecKas JeKCUKa COLUaIbHBIX TUCUUIUTMH» U « OCHOBBI aHANIM3a B YIPABICHUH U
yOJIMYHON MOJIUTUKEY.

MartepuaJbl TeKyliero KOHTpPoJisi ycreBaeMoCTH.
TuoBbIe OLIEHOYHBIE MATEPHAIIBI 10 TeMaM (CM. MPHUIoKeHue 1).

OneHoYHBbIC MATEPHAJIBI IPOMEKYTOYHOM aTTECTALMHA

Kon
Nuauxkarop .
KoMIIeTe Kommnerenuns Kpwurepnii onenuBanuns
OLICHUBAHMS
HIMH
YK-4 Cnocoben VYK — 4.2 Bnaneet ba3oBbIil YpOBEHB - BBIIETSET MTO3UIIMIO aBTOPA
OCYIIECTBIIATD HaBBIKOM aHaJIn3a TCKCTa, OCHAapUBACT MJIM COIJIAIIACTCS C
KOMMYyHHMKAalHIO, B | TCKCTOB Pa3IMIHON ABTOPCKOM MO3MUIMEN, UCTIOIb3YSI COOCTBEHHYIO
TOM YHUCIIe MIPUPOJIBI APTYMEHTALHIO
JIeJIOBYIO, B YCTHOH | (XYy/JI0’KECTBEHHBIX,

U NUCHMEHHOU

Hay4HbIX, HAYYHO-

dbopmax Ha TIOTTYJISIPHBIX U JIp.)

rOCYXapCTBEHHOM [ToBbIIEHHBIN YPOBEHB — OCYIIECTBIISIET

i OLIEHKY aBTOPCKOM MO3UIIMU B TEKCTE,
MHOCTPaHHOM(BIX) AHAIN3NPYCT TEKCT U €TO CTPYKTYPY,

S3BIKAX 00OCHOBBIBAET COOCTBEHHYIO TOUKY 3PEHHUS IO

MPEIIOKEHHOM TEMATHKE U 3alIUIIACT €€ IIpU
MOSICHEHUH COOCTBEHHOM apryMeHTaIluu

TunoBble OLEHOYHBIE MaTePHAJIbI IPOMEKYTOYHON aTTeCTALIUH

OrueHka Mo UToraM cemMecTpa BBICTABIISIETCS 110 PEUTHHTY, SBISAIOLIEMYCS CYMMapHOW OLIEHKON

u3 pacueta 100 6a1oB Mo CIeAYIOUUM MapaMeTpaMm:
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e [locemaemocts (100%=30 GamoB)
e BrmosHeHHE noMantHuX 3aaaauil (20 6amioB)
e BEINOJIHEHUE TECTOBBIX U KOHTPOJIBHBIX 3aaHui (30 6ayioB)
e AKTHBHOCTH Ha 3aHATHH (20 6aJIOB)
IIIkaJj1a OLeHKH 110 PEHTHHIY:

OueHkKa 1o peiTHHTY Cymma 0a/1510B
3aureHo «OTIMYHOY 81-100

3auTeHo «Xopomioy 61-80

3aureHo «VY poBieTBopuTenbHO» | 41-60

He 3auteHo menee 40

JI1s1 OLIEHKH TECTOBBIX 3ajaHuid 1o MoyssiM |ELTS rcnonbs3yroTcs MexxayHapoIHbIE Kb
KPUTEPUEB 110 KAXKJIOMY MO0 (cM. [lpunodscenue 2). Jljig Toro, 4To0bl CaTh 3K3aMEH 110
UTOTaM MEePBOTo Toa 00y4YeHUs Ha ypOBHE, TOCTaTOUHOM 1715l 00yueHuss B MBILICOH,
CTYJIEHTY Heo0X0ouMo HabpatTh cpenuuit 6amt e Hke 6.0 mo mkane IELTS, nmpudem mo
KKIOMY M3 MOJyJieil HeoOXxoauMo HabpaTh Oast He Hibke 5.5 (o1eHKa «xopoiaoy). [Tpu
MOJTy9eHUH OLeHKH 5.0-5.5 BBICTABISACTCS OIEHKA «YOBICTBOPUTEIHHOY.

IlIkana coorBercTBus 6asioB Tecra |IELTS (International English Language Testing
System) ¢ oneHKo# 3a BbITIOJITHEHHE TECTOBBIX 3aJaHU I

9.0 (oTm4HO)

Bianeer si3pIK0M amekBaTHO, 0€30IMO0YHO 1 OErTI0 C IMOJIHBIM IIOHUMAaHHUEM.

8.0-8.5 (oTim4HO)
BiiazeeT s3bIKOM OYeHb XOPOIIIO, AOMYCKask OTIC/IbHBIC HECHCTEMHbIE HETOYHOCTH U
norpenHocTy. JlonyckaeT HeBEpHOE UCTOJIKOBAHHUE B HE3HAKOMBIX CHTYaIIUsIX.

7.0-7.5 (xoporo)
Brnaneet s3pIkOM XOpOII0, HECMOTPSI Ha OTACTbHBIE HETOYHOCTH, MTOTPEITHOCTH U HEBEPHOE
UCTOJIKOBAaHUE.

6.0-6.5 (xoporo)
Bnaneet si3p1k0M B 11€510M 3()(HEKTUBHO, XOTSI YacTO JIOMYyCKAeT HETOYHOCTH, MIOTPEITHOCTH U
HEBEPHOE UCTOJIKOBAHUE.

5.0-5.5 (y10BII€TBOPHUTEIHHO)
Brnazeer s3p1KOM 9acTHYHO, B OOJIBITMHCTBE CIYYaeB CIPABISACH C TOHUMAaHUEM OOIIEeTOo
3HA4YEHUsl, XOTS U JAOMYCKAaeT MHOT'O OIIMOOK.

4.0-4.5 (Hey10BIIETBOPUTEITHHO)
Brnaieer s361k0M Ha 0a30BOM YPOBHE, KOTOPBIA OTPAHHYUBACTCS 3HAKOMBIM KOHTEKCTOM.

3.0-3.5 (Hey1oBIIETBOPHUTEITHHO)
[ToHUMaeT TOJBKO OO CMBICI B XOPOIIO 3HAKOMOM KOHTEKCTE.

Ouenka no moayJsim EGAP («Anrauiickmii 11 001ux akageMmuyeckux neseii») u ESAP
(«“AHIIIMHCKUI 1J151 ceNUATbHBIX aKaIeMUYeCKHUX Ilej1eii») MPOBOTUTCS B COOTBETCTBUHU CO
CHEIU(PUKON KaXKJIOTO MOJTYJIS ¥ BKITIOYAET MPE3CHTAIIMH, TUChMEHHBIC pa0OTHI Pa3IUIHOTO
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dbopmaTa o TemMaMm JUCHUIUIMHBI, TECThI HA MPOBEPKY 3HAHUS TEPMHUHOJIOTHH, aHAIIN3

HpO(bI/IJIbeIX AHTJIOA3BIYHBIX TCKCTOB U APYTHUC AHAJIUTUYCCKUC U MPAKTUICCKUC 3aJaHUs.

[Tpumeps! 3apanuii no moayisim EGAP u ESAP nansl B Ilpunoswcenuu 3.

Kpurtepuu ouenku no moayasim EGAP u ESAP:

PezvaeTar
3ATETA

OueHEa 3a
IRZAMEH

Kpurepnn oneHNEAHOA KOMIeTeHIHH

HE 3a9TTCHO

«HeygormeTBo
PHIEIEHO

CTyoeHT He 3HAeT 3IHAYHTENBHOH YacTH IpOorpaMMHOTO
MaTepHana (MeHee 50% OpPaEHTEHO BEIIOTHEHHBIX IATAHHA
0T o0mero oD0BeMAa padoTRI). JOOyCKAeT CyIMecTECHHEIE
OIMHOEH, HEYEepeHHO, ¢ OOMBIIHME  3aTpVIHEHHIMH
BEOIOJIHAST DOPAKTHISCKHe pPA0OTEL He [DOTIBEPEIAST
OCEQEHHE KOMIIETEHIIHH, OpeIyCMOTPEHHED IporpanMMoH
SE3AMEHA.

FATTEHDO

«WY TOBTSTRODH
TETREHO

C'TyIeHT NOKAIEIEACT IHAHHA TOMBKC OCHOBHOID MATEPHAIA,
HO HE VCBOHEI €r0o JeTalell, JOOVCEaeT HETOYHOCTH,
HENOCTATOTHO NPABHNBHEIE DOPMYyIHPOBEH, B [eI0M, HE
OPEeNATCTEYVET VCBOSHHEY MNOCTEIVEINETO IpPOTPaAMMHOTO
MATEPHANA, HapyIIEHES NOTHISCKOH NOCIeI0BATEIEHOCTH B
HITOEEHHA  OPOTPAMMHOIO — MATEDHANA,  HCOETEIE3ET
SATPYIHCHHA NOPH BEOIOTHEHHH NOPAKTHYECKHX pabot,
MOITBEPEIAET OCBOCHHE KOMITETEHIHE, NpPeXyCMOTPeHHEIN
IPOTPAMMOH 3K3AMEHA HA MHHHMATBHO JOIIVCTHMOM
VPOBHE.

« X opoImoy

CTyIeHT NMOEAIEIBAST TBEPIO 3HAST MATEpHAN, IPaMOTHO H
oo CYIecTBY HIMaraeT ero, He JoyCKad CyIIecTEeHHEIX
HETOTHOCTEH B OTESTE HA BONPOC, MPEBHIRHO TPHMEHIET
TEOPETHASCKHE DWIOHSHHS OPH PeIIeHHH IPaKTHIeCEHN
BOMNPOCOE H 33039, RIATeeT HEoONOIHMEIMH HABBRKAMH 31
OpHeMAMHE  HX  EBREIDOIHEHHT,  JOOVCKAR  HEKOTOpEIE
HETOTHOCTH, JISMOHCTPHPYET XOpPONIHE YVPOBEHE OCEOSHHA
MATEpPHATA, HEDOPMAMHOHHOE & H KOMMYHHEATHEHOH
EVIETYVPE H E Ie10M DOITEEP#ETIAeT OCEOSHAS KOMITE TEHITHH,
OpeIyCcMOTPeHERN OporpaMMoi  3K3aMeHa.

O T O

CTygeET IOyOOKO H OpPOYHC VCEOHT [IpOrpaMMHEIR
MATEPHAT, HCIEPHBEIBANINE, IOCISOOBAT&IRHO, [ETEO H
MOTHOESCKH CTPOHHO €70 HITaraeT, VMesT TeCHO VBIIHBATh
TEOPHE) C IIPAKTHEOH, CEBODOTHO CIPABTASTCA C 33TAaNMH,
BONPOCAMH H JpYVTHMH BHIAMH [IpHMEHeHHd IHAHHHA,
OpEYeM He IATPYIHAETCA C OTBETOM MPH BHIOHIMEHEHHH
FATAHHH, HCIIOIBIVET B OTECTE MATEPHAT MOHOIPadHIecKOR
MHTEPATVPEL MPABHIREC O0DOCHOBEIBAST MPHHESTOS DEIIeHHE,
BEMATeeT PAHOCTOPOHHHEME — HABEEAMH 2H  IPHEMAMHE
ERMIOMIHEHHA OPAKTHIYSCEHY 34039, DOOTEEPETAcT IMOIHOE

OCEOSHHE KOMIIETEHITHH, OPeIyCMOTPEHHEDN NOpOTpaMMOH
3H3AMEHE.

IIIxaja OueHKH NMpe3eHTALMMN:

BHU3yaJIbHBIX CPEJICTB

pasmepa, KOHTpacTHOCTH U ueTkoctu (BBB: big,
bright, bold);

Kpurepuii Onucanue kpurepus Ouenka
DddexTrBHOE - YICIIOJIB30BaHO aJICKBATHOC YHCIIO CIAMIO0B; 0-5
HCITOJIb30BaHUE - co/iep KaHUe CIIaiiI0OB OTBEYaeT TpeOOBaHUSIM
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- WUTIOCTPAIIMH OTPAXKAIOT XapaKTep U TEMY

Npe3CHTAINH
Opranu3anus - YeTKasl MOCTaHOBKA MPOOJIEMBI; 0-5
coJZiepKaHus - IOTUYECKasl MOCJIEeIOBATEIIBHOCTh H STUHCTBO

JIMHUM apTyMEHTALUH CO CIaiaMHu;

- ICHO 0003HAYCHHBIE HAYaJI0 U KOHEI]
IIPE3EHTALUH.

HaBbIku npe3eHTanuu | - CKOPOCTb ¥ BHATHOCTb PEYH; 0-5
- MOZYJIALIMM IOJIOCA U 1Ay 3bl;

- 3PUTEJIbHBINA KOHTAKT U KECTUKYJIISALIUS.

BSaHMOHCﬁCTBHe C - YCTKOCTH OTBETOB Ha BOIIPOCHI Ay AUTOPUH;
aYI[I/ITOpI/Ief/'I - TOJICPAHTHOC OTHOIICHHUEC K AUCITYyTAHTaAM;
- OTCTAMBAHUC ITO3UITHH.
HTroropas oneHka 0-5

(cpenusisi)

5. MeTtoanyeckue yKazaHus /Uil 00y4aOMIMXCS 110 OCBOEHHIO
JAMCHUTIIHHBI

Camocmoamenvnan paboma ciywiameneii:

OO0yuenue o aucuumuinHe «MTHOCTpaHHBIN A3BIK» MpEANoIaraeT U3yueHue MaTepraioB
HAa ayJUTOPHBIX (MPAKTUYECKUX) 3aHATHSIX M CAMOCTOSTENbHYIO paboTy CTYACHTOB.
[TpakTHyeckue 3aHATUS TPOBOISATCS B Pa3IMYHbBIX (opMax, MO3BOISIONINX BBECTH, 3aKPEMUTh U
IIPOKOHTPOJIMPOBATh YCBOCHHUE IIOJIYYECHHBIX 3HAHHMM, KOMIIETECHLWW, YMEHUH W HaBBIKOB.
IIpakTueckue 3aHATHS BKIIKOYAKOT MHTEPAKTUBHBIE IPE3EHTALMHU, IUCKYCCUU, MPAKTUYECKUE
3a/aHus, paboTy B Ipymmax, rnapax, 3aJaHHsl Ha pa3BUTHE HABBIKOB aKaJEMUYECKOrO YTEHUS,
ayJIMpOBaHUs, UCbMa U peyd. AyAuTOpHas paboTa HEoOXoaWMa JJisi TOro, YTOOBI CTYAEHTHI
MOTJIM MOJYYUTh OTBETHI HA BO3HMKAIOIIME BOMPOCHI M OTPabOTAaTh HOBBIM MaTepHall B KUBOI
KOMMYHHKAIUU C TPYIIION.

Xapakmepucmmca camocmosimesibHblX pa60m N

CaMocTtosiTennbHast paboTa MO Pa3BUTHIO aKAJAEMHUUYECKUX  S3BIKOBBIX  HAaBBIKOB
MpeaycMaTpuBaeT pa3HOOOpa3Hbie BHIBI PaOOThI, a TaKXKe IMOATOTOBKY K MPOMEXKYTOUHOMY
TECTUPOBAHUIO U K K3aAMEHY.

B xoze camocTosTenbHOM paGOTLI IMPOBECPAOTCA HABBIKU

1) AKaICMHUYCCKOIo YTCHHUA (CTPYKTypa HpO(I)CCCI/IOHaHBHOFO N aKaACMHUYCCKOI'o TCKCTA,
IMOUCKOBOC U MPOCMOTPOBOC YTCHUC, NMOHUMAHHUC JIOTUYCCKUX IMOPAAKOB, CKPBITBIX CMBICIIOB,
HUIACOJIOTMYCCKUX U ITOJIUTHYCCKHUX ITOAOINIIIEK U 3aMBICIIOB aBTopa);

2) aynupoBaHMs (MOHMMaHHs Ha CIyX JIEKIUH, BBICTYIUIEHUH, TUCKYCCHH, y4acTHs B
00CYX/1IeHUH, 3a/JaBaHHsI BOIIPOCOB M MOHUMaHNE WHTEHLUH 1 MOTUBAIMI TOBOPSIIIETO);

3) BiazmeHus akageMu4eckoi (00IeHayYHOM ) TEKCUKON U TEPMUHOJIOTUEN TUCITUTUIMHEI;
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4) akagemuyeckoro muchMma (mapadpas, pe3rOMHpOBaHHE TEKCTa, HamMHMCaHHe ab3ara,
MOCTPOCHUE OTpEIeNICHNH, HalmCaHNe TIOTHOTO TeKCTa ACCEe Ha aHTIIMHCKOM SI3BIKE IO 3a/IaHHOM
TEME U TeMe COOCTBEHHOTO MCCIICIOBAHMS);

5) peueBble HaBBIKM (B IMOATOTOBKE MpPE3EHTALUM, JOKJIAA0B, Pa3BEPHYTHIX OTBETOB,
YYacTHH B OOCYXJIEHUH C HCIIOJIb30BAaHUEM METOJI0B yOSXKICHHSI K HAYYHOH apryMeHTAIlNH);

6) aHATMTUYECKHE HABBIKK (COIMIOCTABUTEIIBHBIN aHAIN3 TEKCTOB, MOJIEIICH, JIEKCHYSCKUX
U QpazeosoruuecKux 000pOTOB HAYYHOU peu, KOHTEKCTHBIM aHATU3) .

TGKYH_IHﬁ KOHTPOJIb OHCHHUBACTCA II0 KOJIHMYECTBY BBIIIOJTHCHHBIX AOMAIIHUX BaﬂaHHﬁ,
AKTHUBHOCTH Ha 3aHATHAX, ITIOCCIIAEMOCTH, KAYCCTBEC BBIIIOJIHCHHUA CaAMOCTOATCIIbHBIX pa60T.

Opranuzanus BBIIIOJIHEHHUS CaMOCTOSATEIIbHBIX 3alaHui IIpeyCMaTpUBaCT
UCIOJIb30BaHUE MH(POPMALIMOHHBIX U MaTepHaIbHO-TEXHUYECKUX PECYpCOB 00pa30BaTEIbHOIO
yupexaenus. CTyJIeHTbl 00ecleuyrBaloTCs pPa3laTOYHBIMM MaTepuanamu, ayauodailiamu u
CCBUIKaMH Ha HEOOXOAMMbIE HHTEPHET-PECYPCHI.

6. YueOHas 1uTepaTypa u pecypcbl HHPOPMALHOHHO-TEJIeKOMMYHUKANMOHHOM
cetu "UHTepHeT", BK/IIOUAS NepedeHb Y4eOHO-MeTOAHYECKOT0 odecneyeHus: AJsi
CaMOCTOSATEIbHOI Pa0d0THI 00y4aKOIIMXCH 10 AUCHUIIIHHE

6.1 OcHoBHasi MTEpaTYypa.
1. Kysbmenkosa, }O. b. Anrnmiickuii s3bik + ayauo3anucu B ObC : yueOHUK U NPAKTUKYM

s npukianHoro 6akanaspuata / FO. b. Ky3smenkoBa. — Mocksa : M3garenscTBo
HOpaiit, 2017. — 441 c. — (bakanasp. [Ipuxmnannoii kypc). — ISBN 978-5-534-00452-6.
— Texkcr : anextponssiii / OBC FOpaiit [caiir]. — URL: http://www.biblio-
online.ru/bcode/398881

2. JHomranésa, E. E. Anrnuiickuii s3b1k. General & Academic English : yaeOnuk ams
npukinaaHoro 6akanaspuara / E. E. J[lonranésa, B. B. JleBuenko, O. B. Memepsikoa. —
Mockga : M3natensctBo FOpaiit, 2016. — 278 ¢. — (bakanasp. [Ipuknagnoit kypc). —
ISBN 978-5-9916-8745-4. — Tekcr : anexktponHbli / DBC FOpaiit [caiit]. — URL:
http://www.biblio-online.ru/bcode/395649

3.  KyssMmenkosa, 0. b. AHrImickuii A3bIK 151 COIMOIOTOB | YI€OHUK U IPAKTUKYM JIISI
akanemuueckoro Oakamaspuara / }O0. b. Ky3smenkosa, A. P. JKaBoponkoBa. — Mockaa :
WznarensctBo FOpaiit, 2016. — 333 ¢. — (bakanaBp. Akagemuueckuii kypc). — ISBN
978-5-9916-8287-9. — Tekcr : anekrponnsiit // OBC FOpaiir [caiit]. — URL:
http://www.biblio-online.ru/bcode/394108

6.2. lonotHUTEILHAS JIATEPATypa.
1. Eroposa, H. B. Improve your vocabulary and grammar. For classwork and selfstudy :

yuebnoe mocodue / H. b. Eropoga, O. A. [IpocsiHoBckas. — MockBa : MOCKOBCKUI
rOCy/IapCTBEHHBIN CTPOUTENbHBIN yHUBepcuTeT, ObC ACB, 2012. — 96 c. — ISBN 978-
5-7264-0575-9. — TekcT : 2MeKTPOHHBIN // DNeKTpoHHO-0nOmoTeyHas cucrema [PR
BOOKS : [caiiT]. — URL.: http://www.iprbookshop.ru/16403.html
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6.4. HopmaTuBHbIEe NPABOBbIE JOKYMEHTbI.

1. Tlonoxenne 00 OpraHu3alMM CaMOCTOATENBHOM pabOThl CTYJAEHTOB OO0Opa3zoBaTEIbHOMN
ABTOHOMHOM HEKOMMEpPUYECKOH OpraHu3aluu BbIcIIero oOpa3zoBaHus «MOCKOBCKas
BBICIIIAs IIIKOJIa COIMAIBHBIX M 3KOHOMHUUYECKHX HayK», yTBepxaeHo mnpukazom OAHO
«MBIIC3H» Nel12/1 ot 31 aBrycra 2017 r. https://www.msses.ru/sveden/document/

6.5. UnTepHeT-pecypchl.

www.ielts.org

http://takeielts.britishcouncil.org/prepare-test/free-practice-tests
www.lELTS-Blog.com

www.uefap.co.uk

http://www.bbc.co.uk/programmes/b00729d9
http://www.bbc.co.uk/worldservice/learningenglish/general/talkaboutenglish/2009/04/090
427 tae_al.shtml

7.  http://lwww.englishforacademicstudy.com/edition2012/student/listening/links/index.php
8. www.englishforacademicstudy.com

9. www.esl-lab.com

10. www.onelook.com

11. www.etymonline.com/

12. www.vocabulary.com

ook wnE

6.6 Unble pekoMeH1yeMble HCTOYHUKH.
1. Betsis, A., Mamas, L. Succeed in IELTS-Reading & Vocabulary. GLOBAL ELT,

Brighton, 2012
2. Black M., Sharp W. Objective IELTS. Advanced. CUP, 2010.

3. Brandon, L. Paragraphs and Essays with Integrated Readings. 11" ed / L. Brandon, K.
Brandon. Boston, MA : Wadsworth, Cengage Learning, 2015.

4. Cambridge IELTS 8 Student's Book with Answers: Official Examination Papers from
University of Cambridge ESOL Examinations (IELTS Practice Tests). CUP, 2011.

5. Campbell C. Smith J. Study Listening. English for Academic Study: Listening 2012
6. Comer G. Psychology around Us. — Wiley, 2013
7. Corballis, T., Jennings, W. English for Management Studies. Garnet Education. 2009

8. Cotton, D., Falvey, D., Kent, S. New Market Leader (pre-Intermediate — advanced).
Peason Longman, 2010Jakeman V., McDowell C. Cambridge IELTS 10. CUP, 2014

9. Godfrey, J. Reading and Making Notes. London: Palgrave Macmillan, 2010
10. Gross R. Psychology: The Science of Mind and Behavior. — Hachett UK, 2012.

11. Hacker, D. & Sommers, N. A. Writer’s Reference. 7" ed. D. Hacker, N. A. Sommers.
Boston : Bedford/St.Martin’s, 2011.

12. Hurd I. International Organizations. CUP, 2013.
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16.

17.

18.

19.

20.

21.

22.
23.
24.

25.

26.

27.

28.

29.

30.

31.

Jakeman, V., McDowell, C. New Insight into IELTS Student's Book with Answers. —
Cambridge University Press, 2008.

Josvold, J. Cross-Cultural Management: future and foundation, Ashgate Publishing
Company, 2003

Kissner, E. Summarizing, Paraphrasing, and Retelling: Skills for Better Reading, Writing,
and Test Taking. Heinemann Educational Books, 2006

Leki, I. Academic Writing: Exploring Processes and Strategies. 2" Ed. Cambridge :
Cambridge University Press, 1999.

Matthews M., Salisbury S. IELTS Practice Tests. Plus 3. Pearson, 2011.

McCarter, S. & Whitby, N. Improve your IELTS Reading Skills: Study Skills.
Macmillan, 2007

McCormack J., Watkins S. English for Academic Study: Speaking. Garnet Education,
2012.

McCormack, J. Extended Writing and Research Skills. J. McCormack, J. Slaght. Reading
: Garnet Education, 2012.

Morley, J., P. Doyle, 1. Pople. University Writing Course. Berkshire : Express Publishers,
2007.

Official IELTS Practice Materials 1 with Audio CD. CUP, 2012.
Oshima, A., Hogue, A. Writing Academic English. New York : Pearson, 2006.
Phillips T., Phillips A. Progressive Skills in English. Level 4. Garnet Education, 2011.

Sanabria K. New Academic Encounters. Listening and Speaking. Life in Society. 3™
level. 2" edition. CUP, 2012.

Slaght, J. & Pallant, A. English for Academic Study: Reading & Writing. Garnet
Education, 2012

Smith J., Margolis A. English for Academic Study: Pronunciation. New Edition.
University of Reading, Garnet Education, 2012

Sowton, C. 50 Steps to Improving Your Academic Writing. Reading : Garnet Education,
2012.

Taylor, J. W. IELTS Advantage: Reading Skills. Cambridge, 2012

Thurlow S., O’Sullivan K. Focusing on IELTS. Listening and Speaking Skills.
Macmillan, 2011.

Wallwork A. English for Presentations at International Conferences. Springer, 2010.
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32. Zemach, D. E., Rumisek, L. A. Academic Writing from Paragraph to Essay. Macmillan
Education, 2009.

7. MaTtepuaJbHO-TEXHH4YECKas 0a3a, UHPOpPMALMOHHBbIE TEXHOJIOTHUH,
NporpaMMHoe odecneyeHne 1 HH(POPMALMOHHbIE CIIPABOYHbIE CHCTEMbI

JUis npenojaBaHMsl JUCLUIUIMHBL TpeOYIOTCA ayIUTOPUU JJsl TNPOBENCHMS 3aHATHH
JIEKIMOHHOI'O U IPAKTUUYECKOT'0 TUIIOB, BMECTUMOCTHIO OT 10 110 20 uenoBeK, yKOMIIEKTOBAaHHbBIE
napTamMH, CTYJbSMH, HACTEHHONW MapKepHOW WIIHM JJIEKTPOHHOM JOCKOH, Quumuaprom. s
BEJICHUS 3aHATHH JIEKIMOHHOTO THIA Tpedyercs o0opynoBaHHE Ui JOEMOHCTpAlMd U
IPOCITYIINBAaHHS BU3YAJIbHBIX U ayJHO- METOJMYECKUX MaTepHraioB (nmpe3eHTauuii B PowerPoint,
BUJIEO, Ay IMO3AIMCEN U T.J1.): HOYyTOYK, MOOMJIbHBIN WM CTAallMOHAPHBIN POEKTOP.

s oOecnieyeHHss CaMOCTOSITENIbHOM paboThl OOydarolUMXCsl B paMKaX OCBOEHUS
JUCHUITIINHBI Tpe6yeTC$I IMOMCIICHHUE, YKOMIINICKTOBAHHOC ITapTaMH, CTYJIbAMU, KOMIIBIOTEpaMHU C
BO3MOXKHOCTBIO MOJAKIIOYEHUsI K ceTH "MHTepHer" M obecnieueHHEM J0CTyla B 3JIEKTPOHHYIO
UH(POPMALIMOHHO-00pa30BaTEIbHYIO Cpely OpraHU3altu.

s obecrieueHusi CaMOCTOSITEIBHONW pabOThl 00yYaroImUXCs TpeOyeTcs Cleayromee
munensuonnoe [10:

- maket Microsoft Office, Bkmrogarommii mporpammbel Word u PowerPoint.

s obecneueHus npenojaBaHUsl JUCLUIUIMHBI TpeOyeTcs IMOMEIIEHUE ISl XpaHEHUS
JIEMOHCTPALIMOHHOT0 000py10BaHMsl (HOYTOYKOB, IPOEKTOPOB, IYJIbTOB JUIsl IPOEKTOPOB).
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Ilpunoscenue 1.

Ipumeps! TecToBbIx 3aganuii IELTS Academic Module.

I. Moayas IELTS «Akanemuueckoe ureHue». TecToBoe 3aganue, 1 kype, 1 cemectp

TectoBoe 3aganue BkitodaeT 40 BOIPOCOB B pa3inuHoi ¢opme. Bormpockl oCHOBaHBI Ha
nH(pOpMAaIIH, COACpKAIIEHCS B TPEX ayTEHTHYHBIX TEKCTaX 00IIeHayqyHOTro coaepkanus. Ha
BBITIOJIHEHHE T€CTa OTBOAUTCS 60 MUHYT.

HpHMep Sa,I[aHI/Iﬁ 10 OJHOMY M3 TCKCTOB:

Read the passage and answer questions 1-13.
Making time for science

Chronobiology might sound a little futuristic — like something from a science fiction novel,
perhaps — but it’s actually a field of study that concerns one of the oldest processes life on this
planet has ever known: short-term rhythms of time and their effect on flora and fauna.

This can take many forms. Marine life, for example, is influenced by tidal patterns. Animals tend
to be active or inactive depending on the position of the sun or moon. Numerous creatures, humans
included, are largely diurnal —that is, they like to come out during the hours of sunlight. Nocturnal
animals, such as bats and possums, prefer to forage by night. A third group are known as
crepuscular: they thrive in the low-light of dawn and dusk and remain inactive at other hours.

When it comes to humans, chronobiologists are interested in what is known as the circadian
rhythm. This is the complete cycle our bodies are naturally geared to undergo within the passage
of a twenty-four hour day. Aside from sleeping at night and waking during the day, each cycle
involves many other factors such as changes in blood pressure and body temperature. Not everyone
has an identical circadian rhythm. ‘Night people’, for example, often describe how they find it
very hard to operate during the morning, but become alert and focused by evening. This is a benign
variation within circadian rhythms known as a chronotype.

Scientists have limited abilities to create durable modifications of chronobiological demands.
Recent therapeutic developments for humans such as artificial light machines and melatonin
administration can reset our circadian rhythms, for example, but our bodies can tell the difference
and health suffers when we breach these natural rhythms for extended periods of time. Plants
appear no more malleable in this respect; studies demonstrate that vegetables grown in season and
ripened on the tree are far higher in essential nutrients than those grown in greenhouses and ripened
by laser.
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Knowledge of chronobiological patterns can have many pragmatic implications for our day-to-day
lives. While contemporary living can sometimes appear to subjugate biology — after all, who needs
circadian rhythms when we have caffeine pills, energy drinks, shift work and cities that never
sleep? — keeping in synch with our body clock is important.

The average urban resident, for example, rouses at the eye-blearing time of 6.04 a.m., which
researchers believe to be far too early. One study found that even rising at 7.00 a.m. has deleterious
effects on health unless exercise is performed for 30 minutes afterward. The optimum moment has
been whittled down to 7.22 a.m.; muscle aches, headaches and moodiness were reported to be
lowest by participants in the study who awoke then.

Once you’re up and ready to go, what then? If you’re trying to shed some extra pounds, dieticians
are adamant: never skip breakfast. This disorients your circadian rhythm and puts your body in
starvation mode. The recommended course of action is to follow an intense workout with a
carbohydrate-rich breakfast; the other way round and weight loss results are not as pronounced.

Morning is also great for breaking out the vitamins. Supplement absorption by the body is not
temporal-dependent, but naturopath Pam Stone notes that the extra boost at breakfast helps us get
energised for the day ahead. For improved absorption, Stone suggests pairing supplements with a
food in which they are soluble and steering clear of caffeinated beverages. Finally, Stone warns to
take care with storage; high potency is best for absorption, and warmth and humidity are known
to deplete the potency of a supplement.

After-dinner espressos are becoming more of a tradition — we have the Italians to thank for that —
but to prepare for a good night’s sleep we are better off putting the brakes on caffeine consumption
as early as 3 p.m. With a seven hour half-life, a cup of coffee containing 90 mg of caffeine taken
at this hour could still leave 45 mg of caffeine in your nervous system at ten o’clock that evening.
It is essential that, by the time you are ready to sleep, your body is rid of all traces.

Evenings are important for winding down before sleep; however, dietician Geraldine Georgeou
warns that an after-five carbohydrate-fast is more cultural myth than chronobiological demand.
This will deprive your body of vital energy needs. Overloading your gut could lead to indigestion,
though. Our digestive tracts do not shut down for the night entirely, but their work slows to a crawl
as our bodies prepare for sleep. Consuming a modest snack should be entirely sufficient.

Questions 1-7

Do the following statements agree with the information given in Reading passage 1?

Answer True, False or Not given to questions 1-7.

1) Chronobiology is the study of how living things have evolved over time.

2) The rise and fall of sea levels affects how sea creatures behave.
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3) Most animals are active during the daytime.

4) Circadian rhythms identify how we do different things on different days.

5) A ‘night person’ can still have a healthy circadian rhythm.

6) New therapies can permanently change circadian rhythms without causing harm.

7) Naturally-produced vegetables have more nutritional value.

Questions 8-13

Choose the correct letter, A, B, C or D.

8) What did researchers identify as the ideal time to wake up in the morning?
A) 6.04
B) 7.00
C)7.22

D) 7.30

9) In order to lose weight, we should
A) avoid eating breakfast
B) eat a low carbohydrate breakfast
C) exercise before breakfast

D) exercise after breakfast

10) Which is NOT mentioned as a way to improve supplement absorption?
A) avoiding drinks containing caffeine while taking supplements
B) taking supplements at breakfast
C) taking supplements with foods that can dissolve them

D) storing supplements in a cool, dry environment
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11) The best time to stop drinking coffee is
A) mid-afternoon
B) 10 p.m.
C) only when feeling anxious

D) after dinner

12) In the evening, we should
A) stay away from carbohydrates
B) stop exercising
C) eat as much as possible

D) eat a light meal

13) Which of the following phrases best describes the main aim of Reading Passage 1?
A) to suggest healthier ways of eating, sleeping and exercising
B) to describe how modern life has made chronobiology largely irrelevant
C) to introduce chronobiology and describe some practical applications

D) to plan a daily schedule that can alter our natural chronobiological rhythms

Il. Moayns IELTS «AynupoBanue». TectoBoe 3aaanme. 1 kype, 1 cemectp

TecroBoe 3a1anue BrioyaeT 40 BOIPOCOB B pa3nyHoil popme. Bormpocsl ocHOBaHBI Ha
uHpopManuu, coaepxaieics B 30-MUHYTHON ayAM03alMCH, KOTOpask BKIIOYAET YEThIPE CEKIMH
Pa3IUYHOrO THMA (JUaor, HHTEPBbIO, TUCKYCCHSL, JTEKIUs).

IIpumep 3agaHuli 110 OTHOM U3 CEKLIUIA:

Listening section 4

Questions 31-35

Complete the table below. Write one word only for each answer.

24



Time Perspectives

Time Zone Outlook Features & Consequences
Past Positive Remember good times, e.g.
birthdays.
Keep family records, photo albums,
etc.
Gl ........ Focus on disappointments, failures,

bad decisions.

Present Hedonistic Live for (32) ........ccuo.... ; seek
sensation; avoid pain.

Fatalistic Life is governed by (33)
................. , religious beliefs,
social conditions. Life’s path can’t be

changed.
Future (34)........ Prefer work to play. Don’t give in to
temptation.
Fatalistic Have a strong belief in life after
death and importance of (35)

................. in life.

Questions 36-40

Choose the correct letter, A, B or C.

Questions

36) We are all present hedonists
A) at school
B) at birth
C) while eating and drinking

37) American boys drop out of school at a higher rate than girls because
A) they need to be in control of the way they learn
B) they play video games instead of doing school work
C) they are not as intelligent as girls

38) Present-orientated children

25



A) do not realise present actions can have negative future effects
B) are unable to learn lessons from past mistakes
C) know what could happen if they do something bad, but do it

anyway

39) If Americans had an extra day per week, they would spend it
A) working harder
B) building relationships
C) sharing family meals

40) Understanding how people think about time can help us
A) become more virtuous
B) work together better
C) identify careless or ambitious people

I11. Moayab IELTS «Axkanemuueckoe nucbmo. Hacts 1. Onucanue rpagukay.
3ananue B popme nucsMenHoii padotsl, 1 Kype, 1 cemectp.

3aganne npeaycMaTprBaeT ONKUCaHUE B TEKCTOBOM (hopMe mH(OpMAIiH, IPEACTaBICHHON B
rpaduueckom Bujae. 3agaHue BbIoNHsAETCS B TeueHue 20 MuHyT B 00beme 150 ciioB 6e3
WCITOJIb30BAaHUS TEXHUYCCKUX CPEJICTB, CJIOBAPEH U MHBIX HCTOYHUKOB.

[Ipumep 3amanus:

The charts summarise the weight measurements of people living in Charlestown in 1955 and
2015.

Summarise the information by selecting and reporting the main features, and make
comparisons where relevant.

Write at least 150 words.

26



Weight assessment of inhabitants of Charlestown 2015

100%
90%
80%
70%
60% munderweight
50%
40% mideal
0% m overweight
20% W obese
10%
0%

20-29 30-35 50-55 60-65
Age range

Weight assessment of inhabitants of Charlestown 1955

100%
90%
80%
70%
60% W underweight
50%
20% M ideal
30% = overweight
20% m obese
10%
0%

30-39 50-59
Age range

IV. Moayas IELTS «Akanemudeckoe nmucbmo. Yacts 2 (3cce)». Iece. 1 kype, 2
cemecTp.

3ajanue npeaycMaTpuBaeT HaTMCaHUE ICCE MO JUCKYCCUOHHOM Teme B TeueHue 40 MUHYT B
06beme MuHIUMYM 250 c710B 6€3 UCTIOJIB30BAaHUS TEXHUIECKUX CPEJICTB, CII0BApel U MHBIX
HMCTOYHUKOB.

[Ipumep 3ananus:

IELTS Academic Writing Task (Part 2)
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Name

Date Faculty

Improvements in health, education and trade are essential for the development of poor
nations. However, the governments of richer nations should take more responsibility for
helping the poorer nations in such areas.

To what extent do you agree or disagree with it? Prove your position. You should use your
own ideas, knowledge and experience and support your arguments with examples and relevant
evidence.

You should spend about 40-50 minutes on this task and write about 250 words.

V. Moayas IELTS «Akagemnueckasi peub». Y CTHbIM 3K3aMeH. 1 Kypc, 2 cemecTtp.

[TpoBepka HABBIKOB aKaJIEMUYECKOM peun MPOU3BOAUTCS B (hOpME JHaiora U HHTEPBBIO C
KaxpIM cTyZeHToM. Ha tect otBoguTcs 11-14 MuHyT, Bech TeCT 3allUCBhIBAeTCS Ha TUKTO(POH U
OLICHUBAETCA 110 ayIHO3aIKCH.

Tect coCcTOUT U3 Tpex yacTeil, mepsasi U3 KOTOPBIX NPEAYCMaTPUBAET UHTEPBbIO, BTOpast —
MOHOJIOTHYECKYIO PE€Ub, @ TPEThS YaCTh MPOBOJUTCS B AUAIIOTE MEX]Y IBYMS CTYJCHTAMH.

[pumep 3ananus (dactb 3):

Ask your study partner to prompt your practice test discussion using the questions below. Try to speak as
naturally and fluently as possible.

Record your discussion.

Let’s consider first of all how people’s values have changed.

e What kind of things give status to people in your country?
e Have things changed since your parents’ time?

Finally, let’s talk about the role of advertising.

e Do you think advertising influences what people buy?

Ilpunoswcenue 2.

Ouenounsblie mKaabl Tecta |IELTS mo mogynsam*
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«AkageMmnuyeckasi peub»

I[ELTS

Fluency and coherence

SPEAKING: Band Descriptors (public version)

Lexical resource Grammatical range and accuracy Pronunciation

g+ spaaks fluenty with only rare repetition or self-comeclion;  + uses vocabulary with full flexibility and precision in all + uses a full range of struclures naturally and appropriately = uses a full range of pronunciation features with precision
+ any hasitation |s content-related rather than fo find words~ toples + produces consigtently accurale struciures apart from ‘sips’  and subllety
of grammar * uses idiomaic language naturally and accurataly characteristic of native speaker speech * sustaing flexible use of features throughout
+ spaaks coherently with fully appropriate cohesive features * I effortiess to understand
* develops topics fully and appropriately
8  * speaks fluently with enly occasienal repefition or self- * uses awide vocabulary resource readily and flexiblyfo ~ * uses a wide range of structures fexibly * uses a wide range of pronunciation features
comeciion; hesitation is usually contentrelated andonly  convey precise meaning + produces a majorily of error-free sentences with only very  * sustains flexible use of features, with only occasional
rarely to search for language + uses lass commen and idiomatic vocabulary skifully, with  occasional inappropriacies or basicinon-sysiematicerrors — lapses
* develaps tapics coherently and appropriately eccagional inaccuracies « |5 easy to understand throughout; L1 accent has minimal
* uses paraphrase effectively as reguired affect on inteligibility
7 * speaks at length without noficeabla effort or loss of * uses vocabulary resource flexibly to discuss a varistyof — * uses a range of complex strucluras with some flexibilty = shows all the posiive features of Band 6 and some, but not
coherance toples * frequently produces emar-free sentences, though some all, of the positive features of Band 8
+ may demonsirate language-related hesitaton at imes, or  » uges some less comman and idiomatic vocabulary and qgrammatical mistakes persist
some repediion and'or self-correction shows some awareness of style and collocation, with some
+ uses a range of connectves and discourse markerswith ~ Inappropriaie choicas
same edbility * uses paraphrase effectively
g+ lawilling to speak at bength, though may lose coherance at - has a wide enough vocabulary o discuss topics atlength - uses a mix of simple and complex structures, but with = Uses a range of pronunciation featunes with mixed contral
firmes due to accasional repetiion, self-comection or and make meaning chear in spite of inappropriacies lirmited fedblity » shows some affaciive uss of features but this ks not
hasitation + generally paraphrases succassiully * may maks frequent mistakes with complex suctres sustained
+ uses a range of connectives and discourse markers but not fhough these rarely cause comprebension problems * can generally be understood froughout, though
always appropriately mispronunciation of individual words or sounds reduces
clarity al times
§ = usually maintaing flow of speech but uses repetition, seff - manages to talk about famikar and unfamiliar toples but - produces basic sentence forms with reasonable accuracy  * shows all the posilive features of Band 4 and some, but nat
comachion andfor slow speach to keep going uses vocabulary with imited fiexibiity + uses a limitad range of mare complex structures, butthese  ll, of the positive features of Band &
+ miay over-use cerain connecives and discourse markers - atternpls to use paraphease but with mbed success ustaly contain errers and may cause some comprehension
+ produces simple speech fluently, but more complex problams
communication causes fuency problems
4+ cannotrespend without noticeable pauses and may speak  « s able to talk about familiar fopics but can only convey  + produces basic sentenc forms and some comect simple — + uses a limited range of pronunciation faatures
slowdy, with frequent repatition and self-comrection basic meaning on unfamiliar togics and makes frequent santances but subordinate structures are rare « atiempis i control features but lapses are frequent
* links hasic santences but with repatitious use of simpla afmars in ward choice * emors are frequent and may lead to misunderstanding  + mispronunciations are Fequant and cause some difficulty
connectivies and some breakdowns in coherence « ramely attempts paraphsase for th listanar
3+ speaks with long pauses * uges simple vocabulary to conviy personal information  + atternpds Basic sentence fomns but with imited sucoess, or = shows some of the features of Band 2 and some, but not
* hias limited ability to link simphe santances * has Insufficient vocabukary for less familiar toples relias on apparently memorised utterances all, of the positive features of Band 4
+ gives only simple responsas and s frequently unabile to * Makis nUMErcus emors except in memorised exprassions
convey basic massage
2+ pauses lengthily befone most words - only produces Isokated words or memaorised ulterances - cannod produce basic sentence forms « Speach is often unintellighle
+ litfle communication possible
1 * nocommunication possible
+ o rateable language
g+ doesnotatiend

* Tecmul mooyneii «Axademuueckoe umenue» u «Ayouposanue» npoeeparonmca no Kiouam.
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«Axkanemmnueckoe nucbMo. Hacts 1. Onucanue rpadpuka

IELTS TASK 1 Writing band descriptors (public version)

Band Task Achievement Coherence and Cohesion Lexical Resource Grammatical Range and Accuracy
9 * fully satisfies all the * uses cohesion in such a way that it * uses a wide range of vocabulary * uses a wide range of structures with full
requirements of the task attracts no attention with very natural and sophisticated flexibility and accuracy; rare minor
* clearly presents a fully = skilfully manages paragraphing control of lexical features; rare errors occur only as 'slips’
developed response minor errors accur only as ‘slips’
8 * covers all requirements of the | * sequences information and ideas * uses a wide range of vocabulary * uses a wide range of structures
task sufficiently logically fluently and flexibly to convey = the majority of sentences are error-free
» presents, highlights and * manages all aspects of cohesion well precise meanings * makes only very occasional errors or
illustrates key features/bullet * uses paragraphing sufficiently and * skilfully uses uncommon lexical inappropriacies
points clearly and appropriately items but there may be occasional
appropriately inaccuracies in word choice and
collocation
* produces rare errors in spelling
andfor word formation
7 * covers the requirements of the | = logically organises information and * uses a sufficient range of * uses a variety of complex structures
task ideas; there is clear progression vocabulary to allow some flexibility » produces frequent error-free sentences
* [Academic) presents a clear throughout and precision * has good control of grammar and
overview of main trends, * uses a range of cohesive devices * uses less common lexical items punctuation but may make a few errors
differences or stages appropriately although there may be with some awareness of style and
* (General Training) presents a some under-fover-use collocation
clear purpose, with the tone = may produce occasional errors in
consistent and appropriate word choice, spelling and/or word
* clearly presents and highlights formation
key features/bullet points but
could be more fully extended
] * addresses the requirements of | * arranges information and ideas * uses an adequate range of * uses a mix of simple and complex

the task

(Academic) presents an
overview with information
appropriately selected
(General Training) presents a
purpose that is generally
clear; there may be
inconsistencies in tone
presents and adequately
highlights key features/bullet
paints but details may be
irrelevant, inappropriate or
inaccurate

coherently and there is a clear overall
progression

uses cohesive devices effectively, but
cohesion within and/or between
sentences may be faulty or mechanical
may not always use referencing clearly
or appropriately

vocabulary for the task

attempts to use less common
vocabulary but with some
inaccuracy

makes some errors in spelling
andfor word formation, but they do
not impede communication

sentence forms

makes some errors in grammar and
punctuation but they rarely reduce
communication
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generally addresses the task;
the format may be
inappropriate in places
(Academic) recounts detail
mechanically with no clear
overview; there may be no
data to support the description
(General Training) may
present a purpose for the
letter that is unclear at times;
the tone may be variable and
sometimes inappropriate
presents, but inadequately
covers, key features/bullet
points; there may be a
tendency to focus on detail

presents information with some
organisation but there may be a lack of
overall progression

makes inadequate, inaccurate or over-
use of cohesive devices

may be repetitive because of lack of
referencing and substitution

uses a limited range of vocabulary,
but this is minimally adequate for
the task

may make noticeable errors in
spelling andfor word formation that
may cause some difficulty for the
reader

uses only a limited range of structures
attempts complex sentences but these
tend to be less accurate than simple
sentences

may make frequent grammatical errors
and punctuation may be faulty; errors
can cause some difficulty for the reader

attempts to address the task
but does not cover all key
features/bullet points; the
format may be inappropriate
(General Training) fails to
clearly explain the purpose of
the letter; the tone may be
inappropriate

may confuse key
features/bullet points with
detail, parts may be unclear,
irrelevant, repetitive or
inaccurate

presents information and ideas but
these are not arranged coherently and
there is no clear progression in the
response

uses some basic cohesive devices but
these may be inaccurate or repetitive

uses only basic vocabulary which

may be used repetitively or which

may be inappropriate for the task

has limited control of word

formation andfor spelling;

= errors may cause strain for the
reader

uses only a very limited range of
structures with only rare use of
subordinate clauses

some structures are accurate but errors
predominate, and punctuation is often
faulty

fails to address the task,
which may have been
completely misunderstood
presents limited ideas which
may be largely
irrelevant/repetitive

does not organise ideas logically

may use a very limited range of
cohesive devices, and those used may
not indicate a logical relationship
between ideas

uses only a very limited range of
words and expressions with very
limited control of word formation
andior spelling

errors may severely distort the
message

attempts sentence forms but errors in
grammar and punctuation predominate
and distort the meaning

answer is barely related to the
task

has very little control of organisational
features

uses an extremely limited range of
vocabulary; essentially no control of
word formation and/or spelling

cannot use sentence forms except in
memaorised phrases

answer is completely
unrelated to the task

fails to communicate any message

can only use a few isolated words

cannot use sentence forms at all

does not attend

does not atternpt the task in any way
writes a totally memorised response
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«AkagemMunueckoe nucbmMo. Yacrtpb 2. Icce»

IELTS TASK 2 Writing band descriptors (public version)

Band Task Achievement Coherence and Cohesion Lexical Resource Grammatical Range and Accuracy
9 * fully addresses all parts of the uses cohesion in such a way that it * uses a wide range of vocabulary uses a wide range of structures with full
task attracts no attention with very natural and flexibility and accuracy; rare minor errors
» presents a fully developed skilfully manages paragraphing sophisticated control of lexical occur only as ‘slips’
position in answer to the features; rare minor errors ocour
guestion with relevant, fully only as ‘slips’
extended and well supported
ideas
8 * sufficiently addresses all parts sequences information and ideas * uses a wide range of vocabulary uses a wide range of structures
of the task logically * fluently and flexibly to convey the majority of sentences are emror-free
* presents a well-developed manages all aspects of cohesion well precise meanings makes only very occasional errors or
response to the question with uses paragraphing sufficiently and = skilfully uses uncommon lexical inappropriacies
relevant, extended and appropriately itemns but there may be
supported ideas occasional inaccuracies in word
choice and collocation
» produces rare errors in spelling
andfor word formation
7 * addresses all parts of the task logically organises information and * uses a sufficient range of uses a variety of complex structures
= presents a clear position ideas; there is clear progression vocabulary to allow some produces frequent error-free sentences
throughout the response throughout flexibility and precision hags good control of grammar and
» presents, extends and uses a range of cohesive devices * uses less common lexical items punctuation but may make a few errors
supports main ideas, but there appropriately although there may be with some awareness of style
may be a tendency to some under-fover-use and collocation
overgeneralise andfor presents a clear central topic within * may produce occasional errors
supporting ideas may lack each paragraph in word choice, spelling and/or
focus word formation
6 » addresses all parts of the task arranges information and ideas * uses an adequate range of uses a mix of simple and complex

although some parts may be
maore fully covered than others
presents a relevant position
although the conclusions may
become unclear or repetitive
presents relevant main ideas
but some may be
inadequately
developed/unclear

coherently and there is a clear overall
progression

uses cohesive devices effectively, but
cohesion within and/or between
sentences may be faulty or mechanical
may not always use referencing clearly
ar appropriately

uses paragraphing, but not always
logically

vocabulary for the task
attempts to use less commaon
vocabulary but with some
inaccuracy

makes some errors in spelling
and/or word formation, but they
do not impede communication

sentence forms

makes some errors in grammar and
punctuation but they rarely reduce
communication
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addresses the task only
partially; the format may be
inappropriate in places
expresses a position but the
development is not always
clear and there may be no
conclusions drawn

presents some main ideas but
these are limited and not
sufficiently developed; there
may be irelevant detail

presents information with some
organisation but there may be a lack of
overall progression

makes inadequate, inaccurate or over
use of cohesive devices

may be repetitive because of lack of
referencing and substitution

may not write in paragraphs, or
paragraphing may be inadequate

* uses a limited range of
vocabulary, but this is minimally
adequate for the task

may make noticeable errors in
spelling andfor word formation
that may cause some difficulty
for the reader

uses only a limited range of structures
attempts complex sentences bul these
tend to be less accurate than simple
sentences

may make frequent grammatical errors
and punctuation may be faulty; errors can
cause some difficulty for the reader

responds to the task only in a
minimal way or the answer is
tangential; the format may be
inappropriate

presents a position but this is
unclear

presents some main ideas but
these are difficult to identify
and may be repetitive,
irrelevant or not well
supported

presents information and ideas but
these are not arranged coherently and
there is no clear progression in the
response

uses some basic cohesive devices but
these may be inaccurate or repetitive
may not write in paragraphs or their
use may be confusing

uses only basic vocabulary
which may be used repetitively
or which may be inappropriate
for the task

has limited control of word
formation and/or spelling; errors
may cause strain for the reader

uses only a very limited range of structures
with only rare use of subordinate clauses
some structures are accurate but errors
predominate, and punctuation is often
faulty

does not adequately address
any part of the task

does not express a clear
position

presents few ideas, which are
largely undeveloped or
irrelevant

does not organise ideas logically

may use a very limited range of
cohesive devices, and those used may
not indicate a logical relationship
between ideas

uses only a very limited range of
words and expressions with

very limited control of word
formation and/or spelling

errors may severely distort the
message

attempts sentence forms but errors in
grammar and punctuation predominate
and distort the meaning

barely responds to the task
does not express a position
may attempt to present one or
two ideas but there is no
development

has very little control of organisational
features

uses an extremely limited range
of vocabulary; essentially no
control of word formation andfor

spelling

cannot use sentence forms except in
memorised phrases

answer is completely
unrelated to the task

fails to communicate any message

can only use a few isolated
words

= cannot use sentence forms at all

does not attend

does not attempt the task in any way
writes a totally memorised response
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Ilpunoscenue 3.
Monyn «AHTJIMHCKHUH 1/ 00X aKaJeMUYeCKUX Hejei)
EGAP (English for General Academic Purposes) u
CAHTJIMACKUH VI CIeNUAJBLHBIX aKaJeMUYECKHUX IeJIei»

ESAP (English for Specific Academic Purposes).

V1. Moayib «AHIIHCKUH 1JI 001IIMX akageMuveckux ueieid. [Ipesentanum».
EGAP (English for General Academic Purposes). Effective Presentations. 2 kypc, 1
ceMecTp.

[Tpumep MpaKTHYECKOTO 3aJaHKs Ha MMOATOTOBKY MPE3CHTAINU TI0 TEME CBOOOIHOTO
BBIOOpA.

Presentation as Performance.

Making a presentation puts you on public display. An audience not only listens to your ideas, it
also responds to the way you use your voice and your body. You need more than a well written
presentation to make an impact. You will also need to deliver it in a lively, flexible and
interesting way. In this leaflet we suggest many ideas for invoking energy in your presentation
style.

To begin with, imagine that you are in the audience for your presentation. What might:

e grab your attention?

« stimulate your imagination?

e inspire your confidence?

« develop your understanding?
Now think about ways to encourage these things. In groups of three, discuss the ways you would
suggest.

Prepare a 5-minute presentation on the topic of your own choice and deliver it in class.

VII. Moayab « AHTJIMHCKUI 1J151 00IIMX aKAIeMUYEeCKUX 1eJIeil. AKaleMu4ecKoe
nucbMo». EGAP (English for General Academic Purposes). Academic Writing.

[IpuMep npakTUYECKOTO 3a1aHMUS.
1. Consider which of the sentences in each group is the best topic sentence (TS), too general

(G), too specific (S) or incomplete (1), and write your answers on the lines next to them.
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Group 1.

a. A lunar eclipse is an omen of a coming disaster.

b. Superstitions have been around forever.

c. People hold many superstitious beliefs about the moon.

d. Is made of green cheese.

Group 2.

a. It is hard to know which foods are safe to eat nowadays.

wEF

c. Undercooked chicken and hamburger may carry E. coli bacteria.

d. Not to mention mad cow disease.

e. Food safety is an important issue.

2. Read the scrambled paragraphs, identify the TS in each, and put the rest in order.

Paragraph 1.

r

a. A notes/memo function lets you make quick notes to yourself.iske

[l

b. Other capabilities include word processing, spreadsheets, and e-mail.

r

c. A voice recorder that uses a built-in microphone and speaker works like a tape recorder ist!

[l

d. Basic tools include a calendar to keep track of your appointments, an address and phone
number book, to-do lists, and a calculator.

e. MP3 playback lets you listen to digital music files, and a picture viewer lets you look at

digital photos st

[l

f. Most personal digital assistants (PDAs) have tools for basic tasks as well as for
multimedia functions.

g. A few models also include a built-in digital camera and keyboard.

Paragraph 2.

a. Another important change was that people had the freedom to live and work wherever
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they wanted.
b. The earliest significant change was for farming families, who were no longer isolated.

c. The final major change brought by the automobile was the building of superhighways,
suburbs, huge shopping centers, and theme parks such as Disney World in Florida.

d. The automobile revolutionized the way of life in the United States.

e. The automobile enabled them to drive to towns and cities comfortably and

-

conveniently.ist!

[l

f. In fact, people could work in a busy metropolitan city and drive home to the quiet suburbs.

3. Write topic sentences for the paragraphs below.

Paragraph 1

In European universities, students are not required to attend classes. In fact, professors in Germany
generally do not know the names of the students enrolled in their courses. In the United States, however,
students are required to attenditeall classes and may be penalized if they do not. Furthermore, in the
European system, students usually take just one comprehensive examination at the end of their entire four
or five years of study. In the North American system, on the other hand, students usually have numerous
quizzes, tests, and homework assignments, and they almost always have to take a final examination in
each course at the end of each semester.

Paragraph 2

For example, the Eskimos, living in a treeless region of snow and ice, sometimes build temporary homes
out of thick blocks of ice. People who live in deserts, on the other hand, use the most available materials,
mud or clay, which provide good insulation from the heat. In Northern Europe, Russia, and other areas of
the world where forests are plentiful, people usually construct their homes out of wood. In the islands of
the South Pacific, where there is an abundant supply of bamboo and palm, people use these tough, fibrous
plants to build their homes.

4. Write two or three topic sentences for each of the following topics. In other words, give
two or three controlling ideas for the same topic.

Topics: Advertising; Megalopolis; Internationalization of Education.

5. Write an argumentative essay on the topic of your choice. The topic should be related to
research you conduct in your educational programme. Use evidence to support your arguments.
Follow the guidelines:
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. Mind-map your paper.

2. Write an outline.

3. Discuss your topic, main idea and outline with the group.
4. Choose, critically assess and select evidence.

5. Write the first draft.

6. Obtain peer reviews and the teacher’s recommendations.

~

. Proofread your text and improve it, following the recommendations.

8. Write the final draft of your paper and submit to the teacher before deadline.

VIII. Moayab «AHIVIHICKHI VISl CIIEHAJBHBIX AKA/IeMUYeCKHUX 1 eJIei.
Couunosorusi». ESAP (English for Specific Academic Purposes). Sociology.

[Tpumepsl 3a1aHUN TPOMEKYTOUHOTO KOHTPOJIS.

Task 1. Coping with Terminology

A. Match the words in the box with the definitions below.

homosexuality heterosexual homogeneous  heterogeneous

homogamy  heteroclite  homophobia heterodox

1) a negative and contemptuous attitude to same-sex sexual relationships and to those who participate in
them;

2) feeling sexually attracted to people of the opposite sex;

3) an orientation of sexual activities or feelings towards others of the same sex;

4) differing in kind, dissimilar;

5) marriage between individuals who are, in some culturally important way, similar to each other;
6) contrary to some acknowledged standard;

7) of the same kind, similar;

8) (person or thing) deviating from the common rule.
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B. Complete the sentences below with the appropriate words containing homo or hetero.

1.

The Kinsey report provided what was the first scientific enumeration of activity
and suggested that this sexual preference was very common and must be regarded as normal.

People of many races and religions can be found in the population of the
megalopolis.

To escape persecution for his views, Roger Williams fled from Massachusetts
Bay Colony and founded the colony of Rhode Island.

The kindergarten children, though fairly in age, were quite

in ability.

One would not expect opinions from an orthodox person.

Canadians tend to be , With marriage partners usually having quite similar

social and economic status and ethnic affiliation.

At worst, it’s a portrayal, but at the very least, it suggests that the author
does not understand gay men.

While some gay actors fear being pigeonholed, Mr. Harris has the distinction of playing characters
defined by their

Task 2. Terminology in Context

A. Match the words in the box with the definitions below.

ethnic ethnicity ethnic group ethnocentrism

ethnography ethnology ethnic identity ethnomethodology

1) science of the different human races, their characteristics, their relations to one another, etc.;

2) the study of how people make sense of what others say and do in the course of day-to-day social
interaction;

3) cultural values and norms which distinguish the members of a given group from others;

4) the tendency to look at other cultures through the eyes of one’s own culture, and thereby misrepresent
them;

5) scientific description of the different human races;

6) an individual’s awareness of membership in a distinct group and of commitment to the group’s cultural
values;

7) relating to or characteristic of a national, racial or tribal group that has a common cultural tradition;
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8) a group of individuals having a distinct culture (a subculture) in common.

B. Complete the table with the appropriate words.

Noun (general) Noun (person) Adjective

ethnology

ethnomethodology

ethnography

C. Complete the sentences below with the words from the box. The words ethnomethodology and
ethnicity are used more than once.

ethnomethodology (3) ethnicity (2) ethnic group
ethnomethods ethnocentrism ethnic identity
ethnomethodologist inter-ethnic tensions ethnic differences
ethnomethodological ethnic stratification ethnic heritage
ethnoscience an ethnic multiethnic
Cognitive anthropology, also known as “1) ”, examines the ways that peoples of

different cultures classify or categorize items of the everyday world. It has some connection to
2)

Policies of governments and other institutions that are designed to actively promote and advance the
status and the social and occupational participation of groups of people designated by sex,

3) or other shared characteristic.
When an 4) assimilates, it loses distinctiveness and becomes absorbed into a majority
culture.
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The 5) treats talk or conversation as a topic to learn how ordinary members of
society use properties of talk in order to do things with words.

6) is the subjective aspect of 7) , but for many people their
8) has little subjective meaning although it can be objectively determined.

Cultural imperialism, the practice of systematically spreading the influence of one culture over others,
usually involves an assumption of 9)

In virtually all societies 10) are associated with variations in power and material wealth.

11) is concerned with the “12) s” by means of which human beings
sustain meaningful interchanges with one another.

13) also refers to membership categories (things like teacher, mother, employee) and
identifies membership categorization devices and rules of application (things like the economy rule and the
consistency rule) as a form of 14) analysis.

The term “vertical mosaic”, introduced by John Porter (1921-1979), describes the
15) and multiracial character of Canadian society and implies that ethnic and racial
groups are arranged into a hierarchy. A similar term would be 16)

Economic recession, the demands on public services resulting from the concentrated patterns of immigrant
settlement and concern about 17) , have more recently led to controversy about levels
of immigration.

Referring to a person as 18) is broadly acceptable in the US, Australia and Canada,
but could well cause offence in the UK and elsewhere.

D. Complete the text “Ethnographic Research” by changing the word class of the words given in
parentheses.

Ethnographic Research
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Ethnographic_ (ethnography) research uses participant (observe) as a tool for
gathering information and is a form of what is termed (quality) research in contrast to
(quantity) research which focuses on formal analysis and
(measure). As an (observe), the (research) becomes actively
involved in the chosen setting in order to gain understanding through experiencing aspects of the life of an
individual or group. Ethnographic research is the (found) of anthropology, which has been
principally concerned with the (describe) recording and analysis of the group life of

(tradition) societies. Until the 1950’s, (anthropology) would often resist
close involvement in community life and maintain quite formal and narrow (relate) with
the host society in order to do better (object) science”, but today,
(anthropology) generally seek (action) involvement as a source of understanding.
(ethnography) research is also central to (symbol) interactionism,

(phenomenology)  sociology, labeling theory and
(ethnomethodological), where the goal is to comprehend the (subject) perspectives of
individuals. Ethnographic research is linked to a (react) to positivism which distrusts
(subjective) in research and attempts to treat human “subjects” as an object that can be
(science) investigated.

Task 3. Reading in ESAP. Sociology

You are going to read an article about British and US versions of English. For questions 1-6, choose
the answer (A, B, C or D) which you think fits best according to the text.

National identity? Do the math(s)

What difference does a letter ‘s’ make? When it comes to number crunching and national pride, the answer
for some people in the USA and Britain is ‘a lot’. A few days ago, [ wrote a column for the financial pages
of a British newspaper about equity market issues in the USA. | argued that it was tough for the Federal
Reserve — or anyone else — to prove whether so-called ‘short-selling bans’ actually worked on the basis of
any ‘math’. To be honest, that is not a spelling of the word that I would normally use; the British style is
‘maths’, whilst in the USA, people typically say ‘math’. But I’d been chatting with some US academics
just before I wrote the piece and was focused on the equity market issues. Thus the word ‘math’ crept in,
and that missing ‘s’ seemed such a trivial issue that nobody picked it up. When my column was published,
however, my spelling elicited almost as many comments as my views on short selling. “Why is a British
journalist for a British paper saying “math” instead of “maths”? It’s really annoying,” thundered one reader.
Or as another said: ‘Many feel strongly that American English and British English should not be swapped
indiscriminately.” ‘Math’ seems such an affectation for a UK-educated person (and certainly a
mathematician) to use that it is seen as crossing a red line and going over to the other side. Why such
emotion? At first glance, it seems somewhat odd. If you look at the linguistic history of mathematics, that
‘s’ can be justified or dismissed with equal logic. Linguists believe that the word takes its root from the
Ancient Greek manthanein , which can be roughly translated as ‘to learn’. Initially, this meant general
‘learning’ — hence the word ‘polymath’. But in the fourteenth century, the term ‘mathematics’ entered the
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English language, from French, and became associated with numbers. However, and crucially, this concept
was initially expressed as a plural, because medieval number crunching came in many forms, including
astrology, trigonometry, calculus and physics. But then something curious happened: by the twentieth
century, the word had mutated into a singular noun, notwithstanding that final ‘s’ (in the same way as
‘physics’) and that sparked the transatlantic linguistic divide: in the USA and Canada, ‘mathematics’ came
to be abbreviated to ‘math’ because it was easier to pronounce and acted as a singular concept in terms of
grammar (‘math is my favourite subject’). In Britain, Australia and the rest of the English-speaking world,
however, that ‘s’ was retained (‘maths is my favourite subject’). Given that the meaning is otherwise
identical, you’d think that the words were largely interchangeable and that it would hardly matter which
was used. But judging from the blogosphere, no such assumption can be made on either side of the Atlantic.
One male reader of my column blames this on a deep sense of ‘intellectual insecurity’ about quantative
issues today. ‘People know that they ought to understand maths ... but most at some point in their education
reach a stage where they can no longer meet the challenge that the subject poses. Hence the mention of
math or maths induces a sense of anxiety and remembered humiliation that provokes them to prove that
they can at least spell.’

More to the point in this instance, however, is the fact that two-thirds of the world’s English speakers reside
in the USA, where they use American words and spellings. Data suggests that the remaining third are
becoming increasingly Americanised too: a growing proportion of textbooks in the emerging market
countries are being produced in an American style. It is perhaps no surprise that some British nationals are
defensive, using their version of English as a way of guarding their history and culture, and thereby
perpetuating its idiosyncrasies. Yet it’s strange to think all of this emotion should have been focused on a
concept that does not involve language. The beauty of numbers, after all, is that they transcend culture and
the narrow confines of grammar. But humans are rarely entirely logical when so much is at stake. So my
suggestion is that we all just declare a truce — and learn to say ‘arithmetic’ instead.

1. In the first paragraph, we learn that the writer used a US spelling in an English newspaper
A to appease US academics.

B in a moment of inattention.

C in an attempt to be provocative.

D to best reflect her subject matter.

2. Many of the writer’s British readers regarded her spelling of the word in question as
A asign of disloyalty.

B a reflection on her education.

C a result of her training in mathematics.

D an attempt to curry favour with Americans.
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3. In the second paragraph, the writer

A suggests that the British use of ‘maths’ is an anomaly.

B explains why a plural concept of ‘mathematics’ developed.

C investigates the changing meaning of the word ‘mathematics’.

D questions the logic behind the idea of a singular concept of ‘math’.

4. What does the writer imply in the third paragraph?

A She fails to see why alternative spellings came to co-exist.

B She regards the US spelling of the word as the more convenient.

C She finds the debate about the spelling of the word somewhat petty.

D She wonders if the two spellings reflect different ideas about the subject.

5 The reader’s comment quoted is implying that

A mathematicians have little patience with linguistic irregularities.

B maths students resent the suggestion that they lack language skills.
C people who are good at mathematics also tend to be good at spelling.

D language skills are perceived as easier to acquire than mathematical ones.

6 From the conclusion, we understand that the writer

A supports the idea of standardised spelling in English.

B predicts that different varieties of English will disappear.

C regrets the attitude of those who defend varieties of English.

D accepts that language is an important part of cultural identity.
[Tpumep 3anaHus Ha MOATOTOBKY HTOTOBOTO 3anaHus (pe3enTtanuu ESAP)

Prepare a presentation on the topic of your choice. Hox topic should be related to
research you conduct in your educational programme. The presentation should
take 10 min. You should answer your peers’ questions and follow the evaluation
criteria on the scale of 1 to 5:
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Assess the Presenter

Delivery
Involvement and interaction

Language (academese vs. vernacular)

Assess the Content

Choice of the topic (relevance, actuality)
Complexity of the topic (coping with challenge)

Position (focus and argument)

Assess the Format

Quality and variety of materials
Structure and organization

Referencing

Overall impression

IX. Moay/ib «AHIIMiiCKHIi IS cIeHATBHBIX AKAJIeMHYEeCKHUX 1eJIei.
AKaaeMHYecKasi JJeKCHKa conuaabHbIx qucuumian». ESAP (English for Specific Academic
Purposes). Academic Vocabulary for Social Sciences.

1. Assimilation. Fill in the missing letters.

Co...... lege, sy...... metrically, a...... sembly, su...... division, 1i...... moderate, sy...... stem,
a...... fection, o...... portune, 1...... ruptive, di...... fident, tra...... ditional, a...... lusion,
co...... education, su...... base, sy...... labi, co...... fidence, a...... herable, su...... ficient,
1...... pact, a...... leged, co...... roborate, di...... vergent, 1...... visible, o...... fense, co...... alition,
1...... resistible, tra...... ition, Ssu...... hastation, a...... gnostic, tra...... duce, co...... cordance,
Tooo... lation, sy...... genetic, a...... rogant, su...... puration, i...... dispensable.

2. Insert the appropriate prefixes.

The term ‘social status’[L__|signates a position in a social structure regulated by norms and

usually ranked 2 lcording to power and[3  stige. Status[4 fers from class in that it

is a measure of a person's social standing or social honourinas___ Jmunity. Individuals who
share the same social class may have very[6  vergent status. For example, people’s status is
fected by ethnic origin, gender and age as well as their level of gnition in the

community. While status is statistically 10 Jlated toclass, itis[LL _ Jmon for
individuals to have [12 13 sistent class and status locations. Most sociologists use both
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the[l4  lceptsofclassand statusto[15  lscribe the[16  |stems of social stratification

found in societies.

3. Match the word on the left (1 — 20) with its synonym on the right (A-T).

1. abductor A. helpful
2.  remand
3. regicide B. honourable
5. evict
6. conducive D. administrative
7. diffi

! |de_nt E. confidential
8. vanquish
9. preamble F. kidnapper
10. dogmatic _
11. bureaucratic G. impeachment
12. fldleCIaI‘y H. recommit
13. indictment
14. autocrat I. impractical
15. patrimony ) )
16. impeccable J. inheritance
17. doctrinaire . summary of principles
18. mandate
19. creed . Sponsor
20. patron

K

L

M. dictator
N. oust

O

. dictatorial

0

introduction
. edict
assassination

shy

- » X O

immaculate

4. Use the roots in the box to form words with ‘moeno’ or ‘poly’ that match the definitions
below.

gon mania arch gram graph thei morph gam log glot techn
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Rule by many
Marriage with but one mate at a time
Marriage to several mates at the same time
Having but a single form
Having various forms
Belief that there is but one God
Belief that there is a plurality of gods
The doctrine that only one ultimate being exists.
Two or more letters interwoven to represent a name
. A written account of a single thing or class of things
. A long speech by one person in a group
. Derangement of mind to one subject only
. Speaking several languages
. A closed plane figure having, literally, “many angles” (and therefore many sides)

©oN R wDdE

[EEN
o

[N
[N

[EEN
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[EEN
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15. Dealing with many arts or sciences

X. Moayiab «AHTJIMHCKHH /151 CIENUAJTbHBIX aKajeMUu4ecKux mesei. OCHOBBI
aHa/IN3a B yNpaBJIeHHH U ny0au4uHoii moauruke». Yacts 1. ESAP (English for Specific
Academic Purposes). Public Policy Analysis. Part 1.

[IpuMep aHAIMTHYECKOTO 3aaHus.

Read the text below and complete the following chart.

Policy analysis is the beginning, not the end, of efforts to improve the policy-making process
and its outcomes. This is why policy analysis has been defined as the communication, as well as
the creation and critical assessment, of policy-relevant knowledge. To be sure, the quality of policy
analysis is essential to potential improvements in policies and their outcomes. But good policy
analysis is not necessarily utilized by intended beneficiaries, and even when policy analysis is
utilized, this does not guarantee better policies. In fact, there is often a large gap between the
conduct of policy analysis and its utilization in the policy-making process.

The communication of policy-relevant knowledge may be viewed as a four-stage process
involving policy analysis, materials development, interactive communication, and knowledge
utilization. As the figure shows, policy analysis is initiated on the basis of requests for information
or advice from stakeholders situated at the various stages of the policy-making process discussed in
the preceding section. In responding to these requests, policy analysts create and critically assess
knowledge which is relevant to policy problems, policy futures, policy actions, policy outcomes,
and policy performance. To communicate such knowledge, however, analysts also develop
multiple policy-relevant documents—policy memoranda, policy issue papers, executive
summaries, appendices, and news releases. In turn, these documents serve as a basis for multiple
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strategies of interactive communication in conversations, conferences, meetings, briefings, formal
hearings, and other kinds of oral presentations. The purpose of developing policy-relevant
documents and making oral presentations is to enhance prospects for the utilization of knowledge
and open-ended debate among stakeholders situated at the several phases of the policy-making
process.

The broken line in the figure indicates that the influence of analysts on the process of
knowledge utilization is limited and indirect. The solid lines indicate that policy analysts directly
affect the plausibility of conclusions and recommendations reached by applying policy-analytic
procedures, as well as the form, content, and appropriateness of policy-relevant documents and
presentations.

policy outcomes

Materials
Development

Stakeholders

Policy
Analyst

news releases

Presentations

HpI/IMCp TECTOBOI'O 3aJaHUA.
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(a) Read the text below and divide it into paragraphs.

(b) Punctuate the text. You will need 14 periods (.), 11 commas (,), one semicolumn
(:), two pairs of inverted commas (‘...”), and four pairs of parenthesis ((...)).

EuroCities

The Coalfield Community Campaign is organized about the interests of a common industrial sector
EuroCities by contrast is an example of network organized around a common spatial or territorial interest
EuroCities was founded in 1986 from a conference initiated by Rotterdam City Council called Cities The
Engine for Economic Recovery Its original constituency was largely the second cities within the European
member states e g Birmingham Barcelona Bologna However its membership is now much broader
encompassing over 65 local authority members UK cities account for about 20 per cent of overall
membership EuroCities arose from the frustrations of the local authorities of large cities that they were
unable to raise urban issues effectively with the European Commission the Council of Ministers or the
European Parliament The EuroCities network is strongly led by senior local authority politicians often
mayors or leaders of councils with national or European status and aspirations advised by officers and
academics Nine cities constitute the executive committee which develops and coordinates the overall
strategy for the network Sub-committees or commissions led by particular cities cover specific policy areas
like social affairs the environment economic development and urban regeneration For a time EuroCities
also had a policy advisory group of academics and other experts tasked with developing a blueprint for an
urban policy for Europe EuroCities emphasizes the role of cities as centres of regional as well as local
economic development EuroCities also has aims to aid the integration and development of eastern European
cities

Prepare a PowerPoint presentation giving an outlook on the political system of a foreign
country, its branches and their main functions. You may find the necessary information on
the Web.
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